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ABSTRACT

Orphan stories in children’s literature are rich and complex, and they have historically permeated
the pages of children’s books. The purpose of this study was to explore the use of orphans as
protagonists in children’s award-winning literature through content analysis. This study utilizes
all the Newbery Award winning books (1922 —2011) as well as the Newbery Honor books of the
last decade (2002 — 2011) to provide a wide and deep swath of novels in order to present both
historical perspective and attention to current trends. Specifically, this study explores how
orphans are portrayed in Newbery texts, considers the messages these books convey about
orphans, and compares the literary orphans against their real life counterparts. This investigation
also seeks to determine the efficacy of previously established paradigms of orphan stories when
compared to Newbery award-winning texts. The data in this study demonstrate that the orphan
narrative is a popular form of children’s literature in the Newbery collection. It is a common
literary tool for Newbery authors, and it serves as a platform for writers to develop strong,
determined, and resilient protagonists who overcome adversity. The study also suggests that

while there are similarities between the portrayal of orphans in Newbery texts and real life

v



orphans, there are some discrepancies, particularly in the literary orphan’s ability to overcome
the obstacles he or she faces. Additionally, current paradigms of orphan narrative literature do
not wholly capture this corpus of texts. Finally, recommendations for practical classroom

applications of the Newbery orphan stories are introduced.
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1.0 INTRODUCTION

Children’s literature is wrought with dead, missing, or otherwise absent parents. From classic
examples such as Island of the Blue Dolphins (O’Dell, 1960), The Secret Garden (Burnett,
1938), and Anne of Green Gables (Montgomery, 1908) to modern works such as the Harry
Potter collection (Rowling, 1987), children growing up outside the confines of the traditional,
nuclear family structure are a frequent occurrence in the landscape of children’s literature. In
fact, within the scope of children’s literature, novels about orphans seem to be more the rule than
the exception (Mills, 1987).

Despite the hardships and increased susceptibility to psychological and emotional
problems associated with the life of an orphan, (Brodzinsky, Gormly, and Ambron, 1986;
Sengendo & Nambi, 1997), orphan stories are popular books among readers and have dotted the
landscape of children’s literature since it came into existence. As Nelson (2006) explains,
“across many centuries and within many cultures, parentless children have served as symbols of
human individuality, independence, and strength” (p. 79). Orphan stories, or “orphan
narratives,” offer a typically recognizable formulaic plot with orphan protagonists who inspire
sympathetic leanings from the reader, who predicatively triumph over adversity, and who are
rewarded for their diligence, effort, determination, and steadfastness (Burns, 2008). As Kimball

(1999) explains:



Orphans are at once pitiable and noble. They are a manifestation of loneliness, but they

also represent the possibility for humans to reinvent themselves. Orphans begin with a

clean slate because they do not have parents to influence them either for good or for evil.

They embody the hope that whatever the present situation, it can change for the better.

When orphans succeed against all odds, their success ultimately becomes ours. We can

look to orphans and say, “You see, there is hope for all of us if even this orphan child can

overcome obstacles and succeed.” (p. 559)

The use of orphan protagonists is therefore a logical literary device for writers (Gordon & Sherr,
1974).  Authors can create exciting adventures that children can imagine themselves
experiencing, while at the same time creating characters who elicit strong feelings of emotion
and sympathy from the reader. Thus, orphans offer an opportunity for authors to provide readers
with an invitation to explore feelings of insecurity from a safe vantage point, while at the same
time providing the possibility of living an exciting and adventuresome life through the eyes of
the orphaned character.

Orphan novels are much sought after by young readers not only for excitement and
adventure, but also the sense of autonomy they provide. Books about children, without a
parent’s influence and interference, appeal to the increasingly independent child. The orphan
story offers a powerful and compelling piece of children’s literature that provides young readers
with the opportunity to start exploring their independence by living vicariously through
parentless, independent children’s adventures (Nodelman, 1992). As Bransford (2010) explains,
having dead or missing parents is an externalization of the nascent independence of childhood,
children are starting to imagine life on their own and love to read about their peers who have

been thrust into that position. Living through the mind of an independent character who



succeeds in the world on his or her own helps provides young readers with the confidence to
grow up and face the challenges that becoming older can present. As children learn to take
responsibility for their own lives, it can help to start with an opportunity to dream and imagine
inside the stories presented to them in books.

There is no shortage of examinations of orphans, both figurative and literal, from a
variety of disciplines. From an educational standpoint, however, what is missing is an
examination of orphan stories through an educative lens to explore pertinent issues, such as how
prominent the body of orphan stories are within classroom library book collections, and what
perceptions and realities are created or distorted by the characters found within the pages of
orphan narratives. For instance, does the iconic life of Little Orphan Annie, who lands in the lap
of luxury, or Cinderella, who marries her Prince Charming, create conflicting images of the
realities of orphan life for children? It is the objective of this study to investigate the orphans of
children’s literature to ascertain how prevalent orphan stories are in award-winning children’s

literature and to explore how orphans are characterized by authors throughout these texts.

1.1 THE STUDY

The purpose of this study is to examine the use of the orphan as a protagonist in children’s
award-winning literature through content analysis and to explore what implications arise for the
use of this literature in the classroom. For this study, I will utilize all the Newbery Award
winning books from 1922 to the present and the Newbery Honor books of the last decade, 2002-
2011. Using this wide and deep swath of books is undertaken in order to provide both historical

perspective and attention to current trends. The Newbery books have been selected as the corpus



of texts for this project as these are deemed exceptional works of children’s literature, they are
common books teachers rely upon for classroom library creation, and they remain in print over

time due to their award status.

1.2 RESEARCH QUESTIONS

The purpose of this study is to explore orphans in award-winning children’s literature in order to
answer the following research questions:

1. How prevalent are orphan stories within children’s award-winning literature?

2. How do award-winning children’s books depict orphans?

3. Do orphan stories reflect or distort the realities of orphan life?

4. Do award-winning orphan story narratives adhere to previously established paradigms of

orphan literature?

This examination of literature is multifaceted. It is an attempt to examine orphans as
protagonists in award-winning literature, while exploring how award-winning children’s texts

portray orphans and orphan life.

1.3 SIGNIFICANCE OF PROPOSED STUDY

Psychological research has found that as children develop a sense of self and others, their
abilities to empathize and exhibit tolerance and respect for others increases (e.g. Hoffman, 1984).

Such development is a complex process, and one means for teachers to assist children in



developing these skills is through the use of children’s literature. Research has shown that
quality literature provides a sociocultural context in which social issues can be examined and a
means by which to explore the worlds of self and others (Mattix & Crawford, 2011; Craft Al-
Hazza & Bucher, 2008; Rochman, 1993). Children meet a rich array of characters who
encounter diverse situations and experience a vast variety of life experiences in the literature that
they read, and as they do this, they begin to develop and foster a mutual respect and appreciation
for themselves, their own lives, and the lives of others (Craft Al-Hazza & Bucher). As Rochman
explains, “books can make a difference in dispelling prejudice and building community: not with
role models and literal recipes, not with noble message about the human family, but with
enthralling stories that make us imagine the lives of others” (p. 19).

When literature offers diverse and multifaceted character “portraits,” readers come to
appreciate the similar needs and the strong emotions they share with others (Johnson & Giorgis,
2002). As Bishop (1997) states, children’s literature of this nature is beneficial in two ways: “A
child may see his or her own characteristics, idiosyncrasies, interactions, and feelings reflected
and affirmed in a character, [and] the child also has the opportunity to view and appreciate the
life of another” (Bishop, as quoted in Harper & Brand, 2010, p. 224-225). Botelho and Rudman
(2009) poignantly remind us that children require mirrors to reflect their own experiences and
windows to view differences. Classrooms today are microcosms of society with a multiplicity of
races, religions, ethnic groups, cultures and family structures embodied in them. "If our society
is to meet the challenges of demographic pluralism, all students need to recognize the diversity
that defines this society, learn to respect it, and see it in a positive light" (Bishop, 1997, p. 3).
Children’s literature can be a means to this end.

Harlin, Murray, and Shea (2007) espouse that a goal of literacy instruction is achieving a



deeper understanding of existing social conditions and power relations, and they further assert
“students must have multiple opportunities to examine, explore, and revise their cultural values”
(Harlin et al., p. 300). Such opportunities are offered through the reading of literature. Books
such as those that will be examined in this study provide educators a platform by which to
explore a wide variety of characters and family structures, and a safe terrain for children to
explore their own identities as maturing children. In this same vein, DeNicolo and Franquiz
(2006) emphasize that social engagement in literature leads students to support one another in the
development of a critical lens so that “the examination of values, beliefs, and events in personal
and collective lives [is] an empowering rather than silencing force in the classrooms” (p. 168).
When authors incorporate themes such as justice, survival, conflict resolution, family, and
friendship into their books, young readers can begin to make connections across cultures and
between groups, and they can develop a better understanding of themselves and how they are
situated in the world (Craft Al-Hazza & Bucher, 2008).

Using texts such as the ones explored in this study allows children an opportunity to
experience life outside of the confines of their own comfort zones. This literature provides
children with the chance to see life as others live it. Further, these books provide a terrain for
young readers to explore their independence, a means for children to develop their maturing
sense of self, and a platform for discussing challenging issues such as separation, abandonment,
and different family structures. As Haviland (1984) asserts, “it is hopeful that others will
recognize the power of the book as essential for education [and] cultural enlightenment” (p. x). I
am similarly hopeful that this research will help provide a space for continuing the dialogue on

the power of children’s literature.



1.4  OVERVIEW

In the following chapters, the orphan protagonist in Newbery books will be explored. Chapter 2
provides the theoretical framework that serves as a foundation for this work and examines
current literature on orphans and orphan literature. Chapter 3 presents the methodology and
structure of the study. Chapters 4, 5, and 6 report the findings of the study. Chapter 7 presents
the analysis of the data derived from the study, provides directions for future research, and

suggests practical implications of the material for the classroom.



2.0 DEFINING THE RESEARCH TERRAIN

The purpose of this chapter is twofold: it establishes definitions that will be utilized throughout
the remainder of the study, and it serves to introduce the theoretical foundations that frame the
research questions. The first portion of the chapter is devoted to establishing the theoretical
underpinnings of this work. The following sections of the chapter operationalize the word
“orphan” for the context of this study and provide a review of the scholarly literature related to
the research questions. Specific attention is paid to the use of orphans in children’s literature, the

lives of orphans, and current paradigms in orphan literature research.

2.1 THEORETICAL FOUNDATION

This work is situated within the domain of children’s literature. While definitions of children’s
literature can range from books written by children, to books written for children, to books
chosen by children, to books chosen for children (e.g. Hunt, 1994, 1995; Wolf, Coats, Enciso, &
Jenkins, 2011), children’s literature, in contrast to all other forms of literature, is defined in terms
of its intended readership (Grenby, 2008, p. 199). Despite the implied simplicity of children’s
books, the field of children’s literature is robust and multifaceted. As Wyile and Rosenberg
(2008) explain, children’s literature is not just simply about children and the books said to be for

them; “it is also about the societies and cultures from which the literature comes, and it about the
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assumptions and ideas we hold about children and childhood” (p. 2). As Bradford & Coghlan
(2007) elaborate, “a defining characteristic — perhaps the defining characteristic — of children’s
literature is that it both reflects the social and cultural contexts in which it is produced, and also
advocates ways of being in the world.” (p. 1). Thus, “children’s literature engages with cultural
formations, reflecting and responding to social change, and positioning young readers to make
judgments about represented actions, setting, and relationships” (Bradford & Coghlan, p. 4).
With over 15,000 new children’s books published annually in the United States alone (Lynch-
Brown & Tomlinson, 2008), children’s literature represents a prolific field of texts that have
important social and cultural influences on society (Hunt, 1999).

Within this situated terrain of children’s literature, research for this study draws from four
domains of research. From the broadest stroke, the theoretical foundation for this work lies at
the intersection of research on cultural studies in children’s literature (Mackey, 1998; MacLeod,
1985), the narrative theory of literature (Propp, 1968; Lévi-Strauss, 1983; Campbell, 2008), the
subjectivists of reader response theory (Bleich, 1975; Holland, 1968), and conceptualizations of
childhood (Ariés, 1960; Cunningham, 2006, 2005; Fass & Mason, 2000; Mintz, 2006; Prout &
James, 1997). A marriage of these theoretical perspectives, as represented in Figure 1, provides

the basic foundation upon which the research for this project is built.
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Figure 1. Theoretical Framework

2.1.1 Cultural Studies

From cultural studies, the essential idea of children’s literature not only as an element of cultural
value, but also an essential artifact that can be used to examine the cultural ideas of a society, is
fundamental to this work. MacLeod (1985) explicates that children’s books are among the most
revealing of all cultural artifacts. MacLeod (1994) further elaborates that, "the literature we
write for children is inevitably permeated by our most fundamental emotional attitudes toward

ourselves, toward our society, and, of course, toward childhood" (pp. ix-x). Zipes (2008, 1989)
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expands on this, noting that children’s literature serves as a meaningful social function as a
purveyor of cultural capital. Meanwhile, Lerer (2008) notes that the “study of children’s
literature is cultural studies” (p. 9). In essence, cultural studies purports that children’s literature
encompasses the socio-historical and sociocultural perspectives of the society in which it was
written.

Within the context of this research, cultural studies provides a basis by which to explore
how orphans are portrayed in award-winning children’s literature. Representations of socially
accepted constructs, such as orphans or family, in children’s literature commonly expose how a
society defines and views such constructs. How society situates itself and defines its beliefs are
mirrored, with varying degrees of transparency, in the pages of children’s books. For the
purposes of this study, the ways in which orphans are portrayed throughout children’s literature
inform readers about how orphans are conceptualized, not only people, but as an idea and

concept.

2.1.2 Narrative Theory

The literature of narrative theorists, namely the early 20" century Russian scholar Propp, as well
as Lévi-Strauss and later Campbell, is also a vital component to this research as narrative theory
provides a rationale for how and why we use stories, or narratives, to make sense of our lives and
the world itself. Narrative theory assumes the narrative, or the story, to be the basic human
strategy for coming to terms with fundamental elements of our experience (Project Narrative,
2012), and much of the work of narrative theorists has been focused upon identifying prototypes
of narrative patterns which we use to make sense of the human story. While poststructuralists
(e.g. Foucault, Derrida) argue against the universality of one unified narrative theory, the
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functionality offered by the conceptual idea of a narrative framework is the core component to be
drawn from utilization of narrative theory as part of the theoretical foundation for this work.

In this research, narrative theory provides the framework necessary to view the holistic
narrative patterns that appear across the range of literature being explored. Building upon the
idea that the activities and artifacts of a culture mirror its central structure, narrative theory
allows the reader to draw correlations between how orphans are utilized as protagonists and how

society uses stories to make sense of the orphaned condition.

2.1.3 Reader Response

As reading is a social and cultural process that continually undergoes negotiation and
construction (Allen, Moller, & Stroup, 2003, Landis & Moje, 2003), the more subjective strain of
reader response theorists provides the springboard that allows us to examine how we use
“literary work to symbolize and replicate ourselves” (Holland, as cited in Dobie, 2005, p. 135).
Based on the work of Louise Rosenblatt, reader response stresses the importance of the reader's
role in interpreting the meaning of texts. As Tyson (2006) explains, using reader response theory
dictates that the role of the reader cannot be omitted from our understanding of literature.
Further, readers do not passively consume the meaning presented to them by an objective literary
text; rather, they actively make the meaning they find in literature.

As this research will be grounded in literary analysis, which presupposes at least a degree
of subjectivity, reader response provides a significant component of the theoretical framework.
What meaning is drawn from the texts examined in this study is inherently influenced by the

reader responses of this researcher and other reviewers who take part in the study.

12



2.1.4 Developing Perspectives on Childhood

Finally, ideas on what childhood is impact the manner in which childhood is seen as a construct
within the social fabric of society. In 1960, Ari¢s introduced the idea that childhood was not an
established or recognizable construct prior to the 17" century, and while critics and supporters
have dissected his work over the past half-century, what has emerged is the notion that childhood
is not a natural but rather a social construct (Jenks, 1996; Prout & James, 1997). Bradford and
Coghlan (2007) further assert that there is “no universal or ahistorical definition of childhood,
since conceptions of children and childhood are always culturally specific; moreover, such
conceptions are subject to change as the practices and values of societies change” (p. 6).

Childhood, like children’s literature, has developed since the late Middle Ages
(Nodelman, 1992). Having morphed from the idea of the child as a miniature adult, to an
economic contributor of the family, to a cherished innocent to be protected, the concept of child
and childhood has transformed throughout the past centuries shifting with social, economic, and
political constructs (Cunningham, 2006, 2005; Fass & Mason, 2000). As Friquegnon (1997),
elaborates, this revolution in understanding the idea of childhood has created the modern idea
that the concept of childhood is “dialectically normative in that it applies to a period of
development preparation both for adulthood as it now is, and for an ideal adulthood that has not
yet been realized” (p. 12).  Friquegnon further argues that, as a consequence, “we value
childhood both for itself, as an age of uncorrupted innocence, and also as a potentiality for a new
generation that we hope will transcend our own” (p. 12). In our current idea of childhood, “we
believe children are significantly different from adults, that they think differently, feel
differently, and need different treatment from their elders” (Nodelman, p. 29).

The ways in which we conceive of childhood thus provides a significant factor for how
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orphans are portrayed in children’s literature. How society views children and defines what
childhood should entail greatly impacts the portrayal of characters within the pages of children’s
literature. As such, the way in which the orphan character unfolds within the pages of a novel
has meaning to the children who read the text, and how the orphan is developed as a child
character demarcates how society views, or perhaps wants to view, the orphan as a childhood
figure. The characteristics of orphaned protagonists create a terrain in which a child can imagine
him or herself, vicariously live the experiences of the orphan, and develop a sense of empathy
and moral reasoning (Lynch-Brown & Tomlinson, 2008). Thus, the values that a society wishes
to impart about its beliefs on childhood are often transparent components of children’s literature,
directly impacting how characters, such as orphans, are portrayed in texts.

The use of the aforementioned theoretical constructs constitutes a framework that
considers the organic and formative role of childhood while drawing upon literature’s potential
to inform our understanding of orphans in orphan narratives. In the following sections, the

concept of orphan is explored, and relevant research on orphans in literature is discussed.

2.2 DEFINING THE ORPHAN

The very concept of the “orphan” presents a challenge, and seeking to wholly define what is
meant by the term “orphan” can be intrinsically difficult as the meaning often differs from
society to society. For the purpose of this research, a Western definition of “orphan” will be
utilized. Even in this narrowed sense, however, what delineates an orphan from a non-orphan is
not entirely transparent as the concept of an orphan has shifted over time, and popular colloquial

definitions of orphans permeate the general notion of what constitutes an orphan in our society.
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During early modern Western history (roughly the 15" — 18" centuries), the definition of
an orphan included both children whose parents had died, as well as children whose parents were
unable or unwilling to support them. In fact, “children could... be left orphaned due to parents'
economic hardship, extended military or naval service, debilitating illness, or widowhood”
(McCants, 2004, p. 333). More contemporary definitions of orphans alter the circumstances that
qualify a child for an orphaned status, but these, too, can be no less complicated than historical
demarcations of the orphaned child. For instance, The U.S. Immigration and Nationality Act,
section 101(b)(1)(F), defines an orphan as:

A child, under the age of sixteen... who is an orphan because of the death or

disappearance of, abandonment or desertion by, or separation or loss from both parents,

or for whom the sole or surviving parent is incapable of providing the proper care. (1952)
Further complicating the conundrum of defining an orphan, UNICEF delineates a difference
between a “single orphan,” a child with one deceased parent, and a “double orphan,” a child with
two deceased parents, while other texts classify children respectively as “half” or “full” orphans
(Zmora, 2004).

Pearson (1991) claims that, on the most literal level, an orphan is a “child who has been
deprived of parental protection and nurture while too young and too unskilled to take care of him
or herself” (p. 82). Pearson further elaborates in her trope on orphans that “many orphans live in
what appear to be intact families, but the children are not cherished, nurtured, or guided and do
not feel emotionally or physically safe” (p. 83). Juxtaposed against Pearson’s characterization,
popular ideas and general colloquial language assume that the orphan is, quite simply, a child

whose parents have died or have otherwise been physically lost to the child. Clearly, the
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variation between definitions is vast, ranging from the very narrow and specific to the widely
encompassing.

While French literary critic Marthe Robert argues that every novel is about orphanhood,
at least in the figurative or imaginary sense (Hand, 2011), for the purpose of this work, it is
important to clearly establish a line between orphan and non-orphan protagonists. Therefore, a
definition that negotiates the span of definitions has been established for use in this study. For
the purposes of this research, an orphan will be defined as a person, who has not yet reached the
age of majority, whose parents are deceased, or who has been removed from his or her parents’
care for the majority of the novel. The rationale of using such a definition is to make the
definition wide enough to capture characters living under various orphaned conditions in order to
examine orphanhood from the wide variety of circumstances that it may occur. At the same
time, it does not make the definition so large that nearly every character, in some sense, could be

classified as an orphan.

2.3  DEFINING THE ORPHAN NARRATIVE

Orphan stories are “works of children’s literature that either feature orphaned children as
protagonists or that examine orphans and child abandonment from the perspective of a young
child” (Burns, 2008, p. 90). Orphan stories are popular books among readers and have dotted the
landscape of children’s literature since it came into existence. The use of orphans in texts can be
traced back to the origins of literature, with examples of abandoned children populating the
mythic and literary traditions of many diverse cultures (Burns, p. 90) from mythological orphans

(e.g. Romulus and Remus) to those in fairy tales and other folklore (e.g. Cinderella). By the
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Victorian era, the orphan story developed solid footing within the terrain of children’s literature
as authors, such as Charles Dickens, established a concrete literary standard of orphan
protagonists with memorable orphans such as Oliver in Oliver Twist and Pip in Great
Expectations.

According to Pearson (1991), the orphan is a specific archetype in life and literature and,
as such, provides a recurring motif throughout literature. Orphan stories, or “orphan narratives,”
offer a typically recognizable formulaic plot with protagonists who inspire sympathetic leanings
from the reader, and who predicatively triumph over adversity and are rewarded for their
diligence, effort, determination, and steadfastness (Burns, 2008).

Literature shifts and morphs within the historical landscape in which it is situated, and
children’s literature proves no different. As children’s literature has undergone a series of shifts
that mirror social movements in the public, changing times have altered the philosophic
dispositions of society, and as a result, the structure of children’s literature (Egoff, 1980;
Metcalf, 1997; Macleod, 1994; Mills, 1987; Gillman, 2005; Burns, 2008). Despite these shifts,

orphan stories have remained a mainstay.

24  THE APPEAL OF THE ORPHAN NARRATIVE

Mattson (1997) claims we, as readers, are attracted to orphans in literature as they represent the
common person, and we can identify with them as we recognize their feelings of insecurity as
our own. Moreover, orphans are characters that “can be built from scratch without inherent
prejudice towards preconceived perspectives” (Burns, 2008, p. 90), who are free from family ties

and who are granted, due to their orphaned status, a freedom that other children do not possess.
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From a writer’s perspective, having protagonists as orphans provides a plausible solution to the
“parent” paradox in children’s literature (Turner, 2008). As Tucker (2005) expounds, “one of
children’s literature’s truisms is that it is necessary to get rid of parents early on in a story if the
child characters concerned are going to be able to experience really exciting adventures” (p.
189).

Orphan stories are popular among writers as they allow authors to focus on protagonists
who lack ties and genealogical heritage; the orphan is, in essence, a blank character slate for
authors. Orphaning the protagonist of the story is a useful literary device for other reasons, as
well. First, the orphaned child elicits immediate sympathy from the reader (Tennant, 2009).
Additionally, not writing the parent provides a sense of freedom for both the reader and the
author. For the author, it removes the need to develop a character and all the relationships that
character would be involved in; for the reader, it allows a sense of freedom to explore life,
independently without parents, from a safe vantage point. The use of orphaned children fulfills
an important and constructive function, therefore. In part, such stories reflect a child’s desire to
assert a bit of independence, while at the same time these stories also reflect the fact that all
children eventually separate, in varying degrees, from their parents. It is also important to note,
however, that the self-sufficient, orphaned child is not a romantic ideal for all children; the
orphan actually serves as a role model for many children who live lives without parents or

parental influence.

2.5 PARADIGMS OF ORPHAN LITERATURE

This research will focus on two major paradigms of orphan literature to examine whether the
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Newbery texts adhere to the tenants of each. The first paradigm focuses on the core story
elements that occur in orphan literature, and the second paradigm focuses upon the shift of

orphan portrayal over time in orphan narratives.

2.5.1 KEssential Elements of the Orphan Story

In 1999, Melanie Kimball, a professor of library and information sciences, used her work in
children’s literature and folklore to establish and codify the essential elements that typify the
orphan narrative. These elements, “found in orphan folktales... and adapted and applied to
children’s fiction” are: the presence of a guardian or helper to assist the orphan, a mistreatment
or hardship imposed on the orphan character, a quest upon which the orphan sets out, grand
obstacles put in his or her path, the orphan’s ability to overcome the obstacles, and the attainment
of a final reward for the orphan when the obstacles are overcome.

To test her hypothesis, Kimball (1999) analyzed fifty folktales from various world
cultures and compared the orphan patterns developed in that corpus of stories with a literary
orphan narrative, The Secret Garden (Burnett, 1938). Her work with this select group of texts
demonstrated the correlation of patterns between the features present in orphan folktales, and the
application of these elements into children’s literature. Kimball asserts that “while the details of
orphan stories vary, there are some universal elements” that make a story an orphan story (p.

558).

2.5.2 Historical Shifts in Orphan Representation

According to children’s author and philosophy professor Claudia Mills (1987), there have been
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three major eras of American orphan literature in the past century. In the first phase, during the
early years of the twentieth century, literary orphans were “effervescent and exuberant children,
innocent, uncorrupted and sentimentalized” (Mills, p. 228). This strand of orphan story
reinforced the image of the inherently good and pure nature of childhood, and focused on the
power of orphans to redeem and rejuvenate adults who had lost the joy and happiness of their
own youth. Examples of such orphan stories include Pollyanna (Porter, 1913), Peter Pan
(Barrie, 1906/2004) and Little Orphan Annie (Gray, 1924/1991), all uplifting stories of cheerful
orphans consumed with a happiness that, no matter how vehemently ignored, became contagious
to all by the end of the story.

For Mills (1987), the orphan stories written in America during the early twentieth century
were influenced by the prevailing societal perspectives of the time. The country, in the midst of
the Progressive Era, focused on reform, purification and refinement. Social disparities,
corruption, and social welfare issues formed the underlying impetus that bolstered the
progressive reforms of the era, and improving the lives of children was a defining pillar of the
movement (Marten, 2004; Glassberg, 1980). The movement sought to create “a right to
childhood,” and focused attention on creating programs that would improve children’s health,
promote juvenile justice, and prevent child labor (Marten). The idea that the innocence and joy
of childhood were cherished parts of life that needed to be protected and fostered was a mainstay
of the period, and it created the backdrop in which stories about the optimistic, happy, and
positive children Mill’s (1987) describes — being children — were the foundation of children’s
literature. As the century progressed, and the country moved out of the Progressive Era, a new
strand of orphan story emerged.

Starting during the 1940s, the new strand of orphan was influenced by the Great
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Depression and two World Wars. These orphans were “passive and polite,” and their stories
involved shy and reserved children learning to communicate, play and find ways to regain the
joy of childhood (Mills, 1987). Examples of these orphan stories include such works as Sensible
Kate (Gates, 1943) and Here’s a Penny (Haywood, 1944), neither of which story’s protagonist
possessed the cheerful demeanor of earlier orphans, but they still managed to become happy
children by the story’s end.

Orphan stories in this phase were influenced by a tumultuous time period. The country’s
brief foray into the First World War left many children with vivid images of maimed soldiers
returning home from trench warfare, the loss of fathers and brothers, and the development of
youth organizations (e.g. the Boy Scouts and the Girl Scouts) to aid in the war effort. The Great
Depression that plagued America after the war boom had ended also left an indelible mark on
children as food, clothing, shelter, and education became increasingly difficult to obtain
(Freedman, 2005; Cohen, 2002). The deprivation of the Depression was immediately followed
by another bout of war years in which rationing, working mothers, and fatherless families
became a standard. Children of the era were accustomed to deprivation, and to not necessarily
having the time nor money to pursue the leisure of a joyful, innocent childhood. Within this
contextual framework, it becomes clear why Mills (1987) asserts that the orphan protagonists
during this phase of literature were more reserved and passive, and why they approached life
more tentatively.

The reserved orphan of the 1940s and 1950s gave way in the 1960s and 1970s to a new
breed of orphan, the bitter, angst-ridden orphan created in light of the new realism and social
turbulence of the era (Mills, 1987). The social movements and unrest of the time, from race riots

to anti-war demonstrations, created a tumultuous atmosphere wrought with social and political
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discontent. Mills asserts the strand of the orphan novel that appeared during this period painted a
portrait of a badly scarred child, who, due to past experiences, was suspicious, angry, distrusting,
and marked by a general refusal to hope or trust others (Mills). Examples of such orphan stories
include The Great Gilly Hopkins (Paterson, 1978) and The Pinballs (Byars, 1977), stories in
which the characters project their anger and unsettled feelings about their lives vividly and
unabashedly, with the clear resolution of such feelings experienced in earlier novels never

reached. In Figure 2, a chronology of Mills’ paradigm is presented.
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Figure 2. Mills’ Chronology of Orphan Narratives

2.6 ORPHAN LIFE

There is a great danger of essentializing the lives of orphans. No two orphan cases are the same,
and the trajectories of orphan life vary greatly from time period to time period, and from one part

of the world to another. With this in mind, the following description of real orphan life is meant
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to provide a broad brushstroke of what orphan life entailed for American orphans over the last
century and a half.

Prior to the 19™ century, orphanages were rare in the United States (Olasky, 1999).
Orphans were typically cared for by relatives or placed into an apprenticeship. By the mid 19"
century, however, the United States was shifting away from an apprenticeship based, trade
learning model. The rise of industrialization and the dramatic increase in the number of
immigrants arriving in the country, coupled with economic depression, created an environment
in which a dearth of opportunities existed for orphans to find homes, either temporary or
permanent (Zmora, 2004). The Civil War and challenging economic and urbanization trends
further perpetuated a rise in number of “full” orphans, whose parents were gone or dead, and
“half” orphans, whose remaining parent was economically unable to care for them (Olasky).

In the early 1850s, a plan to rescue thousands of orphans was announced by a new
charity, the Children's Aid Society, under the direction of Charles Loring Brace. In what would
become known as the “Orphan Trains,” orphaned children were sent to live with families in
rural, Midwest America. Between 1854 and 1929, an estimated 100,000 to 200,000 children
were transported, via orphan trains, to new homes (The Orphan Society Of America, 2007; Gray,
1995; Holt, 1992). The orphan trains ran under the assumption that the children would be
appropriately placed with families once they reached the Midwest, but there were no specific
guidelines for placement when the children actually reached their destinations. Rather, the
placing agencies simply “assumed that local committees, clearly, and the communities at large
would weed out anyone who was morally intemperate or who engaged in disreputable
institutions” (Holt, 2006, p. 19).

When Charles Loring Brace died in 1890, he was acclaimed as the most influential child
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saver of the nineteenth century (Gray, 1995). However, the lack of standards attached to the
Orphan Train practice led to great debates and speculation about the value of the program. Child
welfare professionals criticized the psychological impacts experienced by those who were
evacuated and placed in new homes, and lamented that it created a population of psychologically
and emotionally displaced children (Gray; McKenzie, 1999). The emerging fields of social work
and sociology (Holt, 2006), coupled with America's changing vision of childhood - in which the
child became viewed for his or her emotional worth rather than his or her potential economic
value - led to the orphan train practice falling under scrutiny and eventually being discontinued
by the end of the 1920s. However, while Progressive Era reformers and social workers
maintained that the best method of caring for dependent children was at home or in an alternative
family (Zmora, 2004), the use of orphanages still continued to be a mainstay.

As a result of the critiques and criticisms of the orphan train program and the
institutionalized orphanage system, a context was provided for clarifying child welfare and
adoption policies, statutes, and social definitions of child welfare (The Orphan Society of
America, 2007). However, world war and a massive economic depression kept orphanages as a
common space for children without parents who could care for them. By the mid 1930s, the Aid
for Dependent Children legislation made it economically possible for more families to care for
children whom they might otherwise have had to place in orphanages, and many orphanages
began to shift their mission to caring for children specially with mental, emotional, and physical
problems (Zmora, 2004). Orphanage numbers began to decline at this point, as social workers
preferred to put healthy children in foster families and pay for their board rather than use an
institutional orphanage (Zmora).

During the latter half of the 20™ century, focus on foster care programs and adoption
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support systems moved to the forefront, and the current child welfare system operates “a group
of services designed to promote the well-being of children by ensuring safety, achieving
permanency, and strengthening families to successfully care for their children” (The Orphan
Society of America, p. 13). Organizations for the care of children began to shift to alternative
forms of child welfare, including city foster care and programs that provided aid to parents to
help keep children home (The Orphan Society of America; Creagh, 2006), and the number of
orphanages has significantly declined in the latter half of the 20" century (Hacsi, 2009). Despite
shifts in the perceived best care for orphans, the amount of children who enter foster care
services has increased more than twofold in the last 30 years, and the current number of children
who are in the foster care system every year hovers around a half million (Child Welfare
Information Gateway, 2011).

The orphans throughout this time period of U.S. history have lived varied lives according
to the time, location, and situation, and not all orphan experiences mirror the “bleak images of
orphanages” (Zmora, 1994, p. 71) that are often common truisms in popular thought. However,
the Orphan Society of America (2007) denotes that most orphan lives can be characterized by a
general lack of proper nutrition, clothing, shelter, medical care, and adult guidance, support, and
compassion. They further report that the majority of the children in the foster system have been
victims of abuse and neglect. Orphans face a higher likelihood of behavioral and emotional
problems, mental health conditions, poor health, and developmental delays (Kortenkamp &
Ehrle, 2002; Vandivere, Chalk, & Moore, 2003). Children, particularly those spending a longer
period of time in foster care or who have been shuffled in between multiple foster care
environments, are at high risk for a multitude of issues as they reach the “age out” period and

leave foster care. For instance, 38 percent are classified as emotionally disturbed, 50 percent use
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illegal drugs, and 25 percent have been adversely involved with the legal system (The Orphan
Society of America).

Additional problems, such as high school incompletion, unemployment, homelessness,
incarceration, and early pregnancy, tend to define those who have spent their childhood as an
orphan (The Orphan Society of America, 2007). Other general studies on orphan life find that
orphans display significantly more behavior and social problems, have markedly lower 1Qs, and
exhibit a strained or insecure attachment patterns (Ames, 1997). Moreover, lack of stimulation
and consistent caregivers also cause delay and sometimes preclude normal physical and
emotional development (Nelson et al., 2007; Moulson, Fox, Zeanah, & Nelson, 2009; Groark &
McCall, 2011; Gunnar, 2001; Rosas & McCall, 2009).

Clearly, there are multiple types of adversity that orphans face. Despite the multitude of
reasons that orphans are popular with authors, the lives of real life orphans paint a stark portrait
of deprivation, hardship and challenges. Through this research, there will be an examination of
how the lives of these real orphans compare against their literary counterparts that live within the
pages of the Newbery texts.

The following chapter outlines the methodology used in order to examine the use of
orphan protagonists in award-winning children’s literature to understand the propensity at which
orphans characters dominate the pages of Newbery texts and examine how these popular novels

compare to the lives orphans live.
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3.0 METHODOLOGY

Orphan stories in children’s literature are rich and complex, with a powerful history and
developmental trajectory. They contain not only some of the most memorable characters in all
of children’s literature, but are also steeped in remarkably multifaceted and complicated
sociocultural issues. Using this as a situated terrain and foundation, the purpose of this study
will be to explore the following four questions:

1. How prevalent are orphan stories within children’s award-winning literature?

2. How do award-winning children’s books depict orphans?

3. Do orphan stories reflect or distort the realities of orphan life?

4. Do award-winning orphan story narratives adhere to previously established paradigms of

orphan literature?

The following sections of this chapter lay out the significant background components necessary
to understand the framework of the study and outline the steps that will be followed by the

author in examining the research agenda.

3.1 THE DATA

This study will utilize all the Newbery Award winning books from 1922 to the present and the

Newbery Honor books of the last decade, 2002-2011. Using this wide and deep swath of books
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is undertaken in order to provide both historical perspective and attention to current trends. The
Newbery Medal, named in honor of eighteenth-century English bookseller John Newbery, is
awarded annually for the most distinguished American children’s book written the previous year.
The creator of the award, Frederic G. Melcher, proposed the honor to:

Encourage original creative work in the field of books for children... To emphasize to the

public that contributions to the literature for children deserve similar recognition to

poetry, plays, or novels.... To give those librarians, who make it their life work to serve
children's reading interests, an opportunity to encourage good writing in this field.

(Association For Library Services To Children)

The Newbery Medal, first awarded in 1922, is the oldest children’s book award. According to
the award criteria, all award winners must be U.S. citizens or residents, the book must be written
for children up to and including the age fourteen, the book must be an original work, and only
books originally published in the U.S. are eligible. Only one book can be the Newbery Award
winner each year, but another small group of books, typically ranging in number from two to
four, receive the status of Newbery Honor Book, signifying that they, too, offer rich
contributions to the field of children’s literature.

Newbery Award winning books were chosen as a viable sample of children’s literature
for this study not only because of the status of the award, but also due to the popularity of the
books. There is great “staying power” for the Newbery Award winning books as they remain in
press for new generations of readers to enjoy (Joels, 1999). Moreover, these books play a large
role in the recommended reading lists distributed by schools (American Library Association,
2001; Friedman & Cataldo, 2002). As Leal and Chamberlain-Solecki (1998) highlight, within

the scope of literature-based learning and research, prestigious awards books, such as the
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Newbery, provide researchers with an accessible collection of noteworthy texts that are common
in classroom and library collections. Further, children's award-winning literature as a corpus for
research has proven to be a viable and rich dataset for prior research on a variety of social issues
(e.g. Gillespie, Powell, Clements, & Swearingen, 1994; Lautenbach, 2007; Powell, Gillespie,

Swearingen, & Clements 1998).

3.2 PROCEDURES

The following sections will describe the procedures that will be undertaken to examine the four
research questions involved in this study. At the end of the section, Table 1 is provided as a
quick, visual reference to the steps that will be followed, the question each step addresses,

actions that will be taken in each step, and the purpose for each action.

3.2.1 Research Question 1: How prevalent are orphan stories within children’s award

winning literature?

In order to establish the prevalence of orphan stories within children’s award-winning literature,
each Newbery award book (1922 — 2011) and Newbery honor book of the last decade (2002 —
2011) will be read, catalogued, and summarized. When all the books have been read and
summarized, the texts will be examined to determine whether or not the main protagonist fits
into the orphan category.

To accommodate the wide variety of family structures portrayed in the Newbery books, a

two-tier assessment will be performed to identify those books that feature an orphan protagonist.
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For the level one review, protagonists who clearly fit the role of “orphan™ in the narrowest,
colloquial sense of orphan - a child whose parents are deceased - will be identified. The
remaining books will move on to the second tier of analysis. In this tier of review, books in
which the protagonist did not wholly fit into the narrowest definition of an orphan, but feature a
child protagonist who is still removed from his or her parents from the majority of the novel, will
be earmarked. From the two-tiered analysis of the books, the frequency in which authors relied
upon an orphan to fill the protagonist role in the Newbery award books will become evident.

An additional reader will be utilized to ensure reliability in the identification of orphan
novels. The additional reader will be provided with texts, story descriptions, and synopses in
order verify the books selected by the author as orphan narratives fit into the demarcated lines of
what is meant by the term “orphan.” Disagreements between the author and the additional reader

will be discussed in order for a consensus to be reached.

3.2.2 Research Question 2: How do award-winning children’s books depict orphans?

With frequency of the orphan story in Newbery Award books established, the next step will be to
more closely examine the Newbery orphan texts. Each of the texts that qualify as either a first or
second tier orphan story will be examined in detail, and a summary analysis of each of the books
focusing upon the story trajectory of the orphan protagonist will be provided. This examination
of the texts will be guided by the concepts of close readings (Brummett, 2010), content analyses
(Krippendorff, 2004; Weber, 1990), and thick descriptions (Ponterotto, 2006; Denzin, 1989).
Close reading (Brummett, 2010) calls upon the reader to undertake a thorough reading of
the text being explored in order to provide a brief but detailed description of the novel in its
literal context. Content analysis classifies textual material and reduces it to more relevant,
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manageable bits of data (Weber, 1990) that allows researchers to draw “inferences from texts to
the contexts of their use” (Krippendorff, p. 18). Specifically, this study will draw upon
conceptual content analysis (Palmquist), as the primary goal of the content analysis will be to
examine the orphan’s life and adventures. As a result, holistic summaries of the orphan’s life
throughout the text will be provided. Following the close reading and the content analysis of
each text, a thick description of each novel will be written. The concept of thick description
involves describing and interpreting social actions within the appropriate context in which the
social action took place, while striving to capture the thoughts, emotions, and web of social
interaction among observed participants in their operating context (Ponterotto, 2006, p. 542).

The thick descriptions resulting from close reading and content analyses will be
undertaken to systematically and carefully examine the corpus of Newbery orphan texts. This
methodology will serve to provide an understanding of the orphan’s life in each text and allow
sufficient detail to be available for the analyses of the texts required to answer the remaining
research questions of the study: how do award-winning children’s books depict orphans, do
orphan stories reflect or distort the realities of orphan life, and do award-winning orphan story
narratives adhere to previously established paradigms of orphan literature?

Utilizing the summary analyses of each Newbery orphan book, the next step of the
process will be to examine how the orphan characters are portrayed in the texts. A character
analysis of each orphan protagonist will be developed providing a study of the character and the
character’s defining traits (Kirszner & Mandell, 2007). In order to establish reliability, a second
reader will be utilized. The second reader will review a random sample comprising 25% of the
selected books and create an independent list of character traits of each orphan protagonist. An

independent reviewer will then compare the analyses created by the author and second reader to
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examine the level of consistency between the two reader analyses of character. Specifically, the
independent reviewer will examine the character traits delineated by the author and second
reader to establish whether or not common core traits exist between the two lists. Discrepancies
will be explored by the author and second reader in order to reach a consensus about the
character traits of each protagonist.

With the analysis of orphan characters complete, the study will then be able to review the
data to determine if there are trends in the ways in which orphans are depicted in Newbery
Award books. The data collected from the character analyses will be examined using an open-
coding, grounded theory approach to search for patterns and emergent themes in the depiction of

orphans (Strauss, 1987; Strauss & Corbin, 1990; Maxwell, 2005).

3.2.3 Research Question 3: Do orphan stories reflect or distort the realities of orphan life?

Using the trends in orphan depiction established in the character analysis and trend locator
completed in the second research question, the next phase of the project will be to determine if
the depictions of orphans in Newbery books reflect or distort the realities of orphan life. To
systemically answer this research question, it is first necessary to consider what the realities of
orphan life have been in the United States. Using the essays, documents, and articles examining
orphan life explored in Chapter 2 (The Orphan Society of America; Creagh, 2006; Gray, 1995;
Holt, 1992), a summary of the realities of orphan life will be generated which will serve as a
comparative framework against which the lives of the Newbery literary orphans can be
compared. Each of the Newbery books deemed an orphan novel will be compared against the

established realities of the orphan life framework. Using the content analysis of each novel, the
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novels will be compared and contrasted against the lives of real orphans looking for similarities

and differences.

3.2.4 Research Question 4: Do award winning orphan story narratives adhere to

previously established paradigms of orphan literature?

The next step of the process will be to examine the question: do award-winning orphan story
narratives adhere to previously established paradigms of orphan literature? To examine this
research question, this phase of the study will be twofold. First, the collected data will be
compared against Kimball’s characterization of orphan stories to determine if the Newbery
corpus of orphan narratives can be explained by the criteria that Kimball promotes. Second, the
historical contextualization proposed by Mills (1987) will be overlaid on top of the collected data
to determine if her historical analysis of orphan stories is valid with the orphan narratives of the
Newbery collection.

As described in Chapter 2, Kimball (1999) maintains that the orphan narrative follows a
predictable and established framework. Kimball asserts that stories utilizing orphans as
protagonists form a distinct and codifiable group of children’s literature built upon a measureable
set of literary criteria. Specifically, Kimball purports that there are essential elements of the
orphan story that make an orphan story truly an orphan story. Those features are: the presence of
a guardian to help guide the orphan, a mistreatment or hardship imposed on the orphan character,
a quest upon which the orphan sets out, grand obstacles put in his or her path, the orphan’s
ability to over come the obstacles, and the attainment of a final reward for the orphan when the

obstacles are overcome.
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The first step in examining this research question, therefore, is to establish whether or not
Kimball’s framework is an accurate representation of the orphan stories that have won Newbery
Awards. Each of the orphan novels identified will be compared against the framework
established by Kimball to analyze if they indeed adhere to the framework. Three additional
readers will analyze 25% of the texts to insure inter-rater reliability. Discrepancies, and potential
patterns in the discrepancies, will be explored in the analysis.

Next, the Newbery orphan texts will be compared against the historical framework
established by Mills (1987). Each Newbery orphan book will be sorted into the relevant time
eras established by Mills and examined to determine whether the books in each period fall into
the stereotypical orphan that Mills asserts characterized orphan stories in each era: the exuberant
and cheerful orphans of the early 20" century, the passive orphans of the World Wars and Great
Depression years, and the angst-filled orphan of the 1960s and 1970s. In order to establish
reliability, three additional readers will again be utilized. The readers will review a random
sample comprising at least 25% of the selected books and determine if the orphans in each
adhere to the behavioral and characteristic traits Mills attributes to each time period. Again,
discrepancies, and potential patterns in the discrepancies, will be explored in the analysis.

In utilizing Mills historical framework, the author acknowledges there is an inherent
danger in essentializing history by chunking it into periods. There has been a persistent fear
since the 1960s and 1970s that categorizing history into epics, decades, periods, etc. ignores the
multifaceted causal connections between disparate events. However, the work of this research
requires using a framework bounded in time that requires a method for telling a coherent
narrative. While dividing history into time periods, or thematic units for that matter, risks

essentializing the rich context of history, historians and those who study history, or situate their
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work in a historical context, must make concessions about the scope and focus of their work (see
Carr, 1961; Novick, 1998). In this situation, therefore, the historical chunking of literature into
periods as a method for parsing out the corpus of books being examined is employed as a

methodological tool.

3.2.5 Procedure Summary

The texts explored will be divided into 5 groups based on their award year. The first three
groups will be based on the year constraints provided in Mills’ (1987) framework: 1922 — 1940,
1941-1960, and 1961-1980. These three groups, plus the fourth, 1980-2001, will demarcate the
historical collection of Newbery texts in this corpus of books. The fifth and final group will be
contemporary winners. This group will be composed of the Newbery Award and Honor Books
of the past decade (2002-2011). There are several reasons for parsing the texts into these
historical and contemporary categories. Presenting the texts in these categories will allow
orphan narrative trends within the Newbery books to become more easily visible, it will allow
for a comparison to historical paradigms of orphan literature (Mills, 1987), and it will help
illuminate whether or not authors continue to maintain, or disrupt, the ideological
characterizations of orphans and orphan life.

Table 1 provides a visual summary of the procedures described in the prior sections of
this chapter. Each step that will be taken to collect and analyze data is delineated. For each step,
the question being addressed is elucidated, as is the action that will be undertaken and the
underlying purpose for that action. The following three chapters present the data and findings.
Chapter 4 focuses upon the Newbery texts in their holistic forms to identify the orphan narratives
within this corpus of texts, and it explores the historical orphan Newbery narratives. Chapter 5
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examines contemporary texts within the Newbery narrative collection. Chapter 6 concentrates
on an assessment of orphan characters within the Newbery texts, compares the literary orphans
to real life orphans, and evaluates the previously established orphan narrative paradigms against

the Newbery corpus of texts.
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Table 1. Methodological Process

Step Question Action Purpose
addressed
RQ1: How Read and catalogue the Identify character and plot summaries
prevalent are Newbery Award books and for the entire corpus of Newbery
orphan stories Honor books Award books and past decade of

within children’s
award winning

honor books

literature?
RQI1 Identification of orphan Identify relevant stories, the novels
stories with an orphan protagonist, within
the overall body of Newbery Award
books and establish the corpus of
orphan books to be explored
RQ2: How do Create rich summaries of the | Provide a robust account of the

award-winning

Newbery orphan stories

orphan protagonist and his or her life

children’s books trajectory in the text

depict orphans?

RQ2 Character analysis of Provide a detailed examination of the
orphans in Newbery orphan protagonist
literature

RQ2 Identify trends of orphans in | Identify trends, if any, in the

Newbery literature

depiction of orphans in the corpus of
Newbery orphan novels

RQ3: Do orphan
stories reflect or
distort the
realities of orphan
life?

Compare character analysis
of Newbery orphans with
actual orphan accounts

Establish consistency or
inconsistency with the realities of
orphan life and the depiction of
orphan life in Newbery orphan novels

RQ4: Do award
winning orphan
story narratives
adhere to
previously
established
paradigms of
orphan literature?

Compare Newbery orphan
stories to Kimball's
description of the orphan
story archetype

Determine whether established
archetypes of orphan novels is
consistent with the Newbery orphan
novels

RQ4

Compare Newbery orphan
stories to Mill's historical
framework of orphan stories

Determine whether established
frameworks of orphan story historical
development are mirrored in
Newbery orphan texts
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4.0 DATA ANALYSIS PART 1

The purpose of this study is to explore orphans in award-winning children’s literature in order to
answer the following research questions:

1. How prevalent are orphan stories within children’s award-winning literature?

2. How do award-winning children’s books depict orphans?

3. Do orphan stories reflect or distort the realities of orphan life?

4. Do award-winning orphan story narratives adhere to previously established paradigms of

orphan literature?

The overarching goal is to examine orphans as protagonists in award-winning children’s
literature, while exploring how these texts portray orphans and orphan life. The objective of
Chapter 4 is twofold. The first purpose is to examine the Newbery texts to identify the orphan
narratives that exist within this corpus of books. The second purpose of this chapter will be to
deeply examine historical Newbery texts that have an orphan protagonist. Contemporary texts

will be explored in Chapter 5.
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4.1 PREVALENECE OF ORPHANS IN AWARD WINNING CHILDREN’S

LITERATURE

In order to examine the first research question and ascertain the quantity of books that represent
viable examples of the orphan story in Newbery Award and Honor books, each Newbery Award
book (1922 — 2011) and Newbery Honor book of the last decade (2002 — 2011) has been read,
catalogued, and summarized. Appendix A provides brief summaries for all the Newbery winners
from 1922 — 2011 to provide a historical perspective. Appendix B presents summaries for the
Newbery Award and Honor Books of the last decade (2002 — 2011) to examine contemporary
trends.

To identify the orphan narratives in this corpus of books, and to accommodate the wide
variety of family structures in the Newbery texts, a two-tier assessment has been performed. For
the first tier of review, protagonists who clearly fit the role of “orphan” according to the
narrowest sense of orphan, a child who has no parents, were identified. Those texts that feature
an orphan protagonist under this colloquial definition are displayed in Table 2. Texts are
identified as either historical or contemporary in the table in order to provide context for the
number of texts that fall into each category. For the purposes of this study, historical texts are
those books published from the beginning of the Newbery Award until the start of the last decade
(1922-2001), and contemporary texts are those that were published in the last decade (2002-

2011).
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Table 2. Newbery Award and Honor Books with a clearly defined, colloquial protagonist

Year Type Title Status

1924 Historical The Dark Frigate Newbery Winner
1928 Historical Gay Neck, The Story of a Pigeon Newbery Winner
1944 Historical Johnny Tremain Newbery Winner
1949 Historical King of the Wind Newbery Winner
1951 Historical Amos Fortunate, Free Man Newbery Winner
1953 Historical Secret of the Andes Newbery Winner
1959 Historical The Witch of Blackbird Pond Newbery Winner
1961 Historical Island of the Blue Dolphins Newbery Winner
1962 Historical The Bronze Bow Newbery Winner
1966 Historical I, Juan de Pareja Newbery Winner
1969 Historical The High King Newbery Winner
1987 Historical The Whipping Boy Newbery Winner
1991 Historical Maniac Magee Newbery Winner
1993 Historical Missing May Newbery Winner
1996 Historical The Midwife’s Apprentice Newbery Winner
2000 Historical Bud, Not Buddy Newbery Winner
2002 Contemporary A Single Shard Newbery Winner
2003 Contemporary Crispin: The Cross of Lead Newbery Winner
2003 Contemporary Pictures of Hollis Wood Newbery Honor
2007 Contemporary Hattie Big Sky Newbery Honor
2009 Contemporary The Graveyard Book Newbery Winner
2010 Contemporary The Mostly True Adventures of | Newbery Honor

Homer P. Figg

of novels, feature a clearly defined orphan as the protagonist.

Data from the tier one level analysis reveal that 18%, or 22 of the 124 texts in this corpus

A second reader, who was

provided with a combination of texts, text summaries, and the story synopses provided in the

Newbery/Printz Companion (Gillespie, 2006), concurred with the author of this work that the
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identified texts feature an orphan protagonist under this colloquial demarcation of orphanhood.
Next, a second tier review was undertaken utilizing a wider definition of orphan. For this
tier of analysis, books in which the protagonist is removed from his or her parents for the
majority of the story were identified. Using both the narrow and the broad distinctions of an
orphan allows the study to capture orphans from a wide variety of scopes and circumstances.
Those texts in the Newbery collection that feature an orphan protagonist under the broader
definition of an orphan are displayed in Table 3. Again, the books are demarcated according to

historical or contemporary status.

Table 3. Newbery Award and Honor Books with a protagonist removed from his or her parents for

the majority of the novel

Year Type Title Status

1937 Historical Roller Skates Newbery Winner
1941 Historical Call It Courage Newbery Winner
1950 Historical The Door in the Wall Newbery Winner
1956 Historical Carry on, Mr. Bowditch Newbery Winner
1958 Historical Riffles for Watie Newbery Winner
1967 Historical Up a Road Slowly Newbery Winner
1968 Historical From the Mixed-Up Files of Mrs. | Newbery Winner

Basil E. Frankweiler

1971 Historical Summer of the Swan Newbery Winner
1973 Historical Julie of the Wolves Newbery Winner
1974 Historical The Slave Dancer Newbery Winner
1976 Historical The Grey King Newbery Winner
1983 Historical Dicey’s Song Newbery Winner
1996 Historical Walk Two Moons Newbery Winner
1999 Historical Holes Newbery Winner
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Year Type Title Status

2001 Historical A Year Down Yonder Newbery Honor
2002 Contemporary Everything on a Waffle Newbery Honor
2003 Contemporary House of the Scorpion Newbery Honor
2003 Contemporary Surviving the Applewhites Newbery Honor
2006 Contemporary The Princess Academy Newbery Honor
2007 Contemporary The Higher Power of Lucky Newbery Winner
2010 Contemporary Where the Mountain Meets the Newbery Honor

Moon

2011 Contemporary Moon over Manifest Newbery Winner
2011 Contemporary Turtle in Paradise Newbery Honor
2011 Contemporary Heart of a Samurai Newbery Honor

When adding the second level tier analysis to the first, the number of books featuring an
orphan protagonist increases to 37%, or 46 of the 124 texts. Again, a second reader was utilized
to ensure that the books selected fit into the orphan framework. There were two discrepancies
when using this broader definition: the second reader believed that the protagonists in From the
Mixed-Up Files of Mrs. Basil E. Frankweiler (Konigsburg, 1967) and The Princess Academy
(Hale, 2005) did not meet the threshold of orphanhood. The author of this work chose to keep
both of the books, however, as both protagonists are removed from their parents for over the
majority of the text.

The use of orphans as protagonists appears to be a prominent trend in Newbery literature,

and one that does not match the social structure of American society.! Results show that the use

! Orphan statistics are not collected in the United States, but an extrapolation of the number of
children in foster care compared to the overall population of children in the United States results
in an estimated number of orphans as less than one percent. According to the U.S. Department
of Health and Human Services, Administration for Children and Families, Administration on
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of the orphan as a protagonist in Newbery Award and Honor Books account for a significant
portion of the overall collection, with 46 of the 124 texts (37%) featuring such a protagonist.
What remains to be extrapolated from this data is how orphans are utilized as protagonists by
authors. In the following section, the historical texts of the Newbery collection that feature an

orphan protagonist will be examined.

4.2  HISTORICAL NEWBERY SUMMARIES

The historical Newbery novels are explored in this section. For the purposes of this work, the
historical novel corpus includes those orphan narratives that fall into the historical schema
established by Mills (1987) and the remaining years before the start of contemporary period (the
past decade of Newbery texts). The historical novel descriptions are divided into four sections:
the first three to correspond with Mills’ proposed phases of orphan narratives - phase 1 (1922 -
1940), phase 2 (1941 - 1960), and phase 3 (1961 - 1980). The final section contains the novels
that fall between the end of Mills’ framework and the start of the last decade (1981 — 2001).

In the following sections, Newbery books with an orphan protagonist are explored in
detail with thick story descriptions. In order to provide the grist necessary to explore the use of
orphans in the Newbery texts, summaries were written for each Newbery book identified as an
orphan narrative. The following summations of each novel focus on providing a holistic

description of the novel with particular attention given to the orphan protagonist and the orphan’s

Children, Youth and Families, there are approximately 408,425 children in foster care in the
United States as of September 30, 2010. The CIA World Fact Book estimates approximately 63
million school-aged children in the United States.

43



trajectory throughout the story. The use of thick description is utilized as it “establishes the
significance of an experience, or the sequence of events, for the person or persons in question”
(Denzin, 1989, p. 83). As Denzin further elaborates, it is in such descriptions that “the voices,
feelings, actions, and meanings of interacting individuals are heard” (Denzin, p. 83). In this
study, thick descriptions are utilized to provide an understanding of the orphan’s life in each text,
as well as provide a basis for developing an understanding of how each character is portrayed.
These thick descriptions provide the foundation necessary for exploring the orphan in the

remainder of the research questions posed in this study.

4.2.1 Phase 1 Newbery Orphan Narratives

\

h \ Mills Phase 1: “\ Mills Phase 2: .\ Mills Phase 3: \ Post Mills:
1922-1940 1941-1960 7 1961 - 1980 / 1981 - 2001

.'/‘

According to Mills (1987), orphans during the early part of the 20" century were characterized
by exuberance and cheerfulness. The following 3 texts are the Newbery winners that fall into the
time constraints of Mills’ early orphan narrative phase (start of the Newbery Award — 1940): The
Dark Frigate (Hawes, 1923), Gay Neck, The Story of a Pigeon (Mukerji, 1927), and Roller

Skates (Sawyer, 1936).

4.2.1.1 The Dark Frigate (1924)
Charles B. Hawes was awarded the 1924 Newbery Award posthumously for his novel, The Dark

Frigate. Set in the tumultuous period of English history that witnessed the end of the House of
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Stuart, the overthrow of Chares I, and the birth of the Cromwellian Commonwealth, The Dark
Frigate tells the adventurous story of Philip Marsham. Following his mother’s death when he
was a toddler, Phil joined his father at sea and learned the art of sailing from an early age.
Before one journey, Phil is stricken with a fever and is unable to join the crew. He is cared for
by his father’s fiancé, but when word reaches the tavern at which he is staying that his father’s
ship has been lost at sea, the still recuperating Phil is forced out on his own and left to fend for
himself.

Phil meets a vast array of characters as he wanders the English countryside. Key among
them is a minor lord, Sir John Bristol, whose fairness and forthright attitude remind Phil of his
father. Phil also encounters a number of less than savory characters, such as Tom Jordan, also
known as the “Old One,” and the younger and oft ill-tempered Martin Barwick. Phil, along with
Martin, travels to Biddeford in order to resume the life of a sailor. He finds employment on a
frigate, the Rose of Devon, quickly impresses the captain with his sailing prowess, and is soon
promoted to the position of boatswain.

During Phil’s first voyage without his father, the Rose of Devon encounters a violent
storm. Phil saves the life of his fellow countryside traveler, Martin, and soon thereafter they
happen upon a ship in distress. The Rose of Devon goes to aid the ship, but after the sailors
aboard the damaged vessel are rescued, they are revealed to be not sailors, but rather pirates.
Led by Tom Jordan, the “Old One” Phil had met on his earlier journey, the pirates kill the Rose
of Devon’s captain and take over the ship. The temptation of riches and plunder is too great for
most of the sailors, and they willingly join the ranks of the pirates. A few resist the idea of
becoming a pirate, including Phil, but the Old One takes a liking to Phil, allows him to keep his

position as boatswain, and hopes to convince Phil to willingly take on the mantle of piracy.
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The Rose of Devon, now a pirate ship, sets out on a mission of conquest. Although
several raids are performed, they do not go particularly well, and the plunder is minimal. During
an attack on a small island town, a fellow holdout against piracy escapes. He is soon recaptured
by the pirates, however, and is tortured and killed. Distraught, Phil executes his own escape, and
is able to reach another ship, the Sybil. Phil is able to convince the Sybil’s captain of his
harrowing experiences aboard the Rose of Devon and is able to ensure that the Sybil is prepared
when the Rose of Devon stages an attack. Despite all his efforts to escape the pirates and his
well-timed warning for the Sybil, the ship’s captain believes Phil is actually a pirate spy and only
confessed the true intentions of the pirate ship when he realized he would be caught. The Sybil’s
captain sends Phil, along with the other pirates, back to England to face trial.

Once returned to England, the fate of the crew, including Phil, appears grim. When
called upon to testify, Phil declares that he was an unwilling participant and has not succumbed
to a life of piracy. He refuses, however, to testify against his former crewmates from the Rose of
Devon, maintaining that piracy was forced upon them. The Old One, impressed by the bravery
and honor of Phil’s story, declares that Phil is indeed innocent of the charges levied against him.
All of the Rose of Devon’s crew, save Phil, are found guilty of piracy and hanged at the gallows.

Once again a free man, Phil travels back to the lands of Sir John Bristol and is welcomed
into Bristol’s household as a friend and companion. Further good fortune befalls Phil as he
inherits a monetary inherence left to him by his grandfather. Phil accepts his new life on land
fully, and joins the causes championed by his friend, Bristol. Following Bristol, Phil takes up
arms in defense of the king, Charles I. However, the king’s cause, Phil’s newfound fortune, and
his friend Bristol are all lost in the struggle. Phil, now disillusioned with life in England,

journeys again to Biddeford to find home and refuge on another ship. When he arrives in
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Biddeford, he seeks passage to Barbados on the first ship preparing to leave the harbor; as fate

would have it, that ship is the Rose of Devon.

4.2.1.2 Gay Neck, The Story of a Pigeon (1928)

Dhan Mukerji’s novel, Gay Neck, the Story of a Pigeon, was the 1928 Newbery Award winner.
The tale, which takes place during the First World War, follows the lives of three individuals:
Gay Neck, a carrier pigeon, and his two human companions, Mukerji and Ghond. Gay Neck,
named for the bright plumage around his neck, leads a normal childhood for a carrier pigeon. He
was hatched, his feathers change colors, and he learns to fly. One day, Mukerji takes Gay Neck
and his parents on a boat ride down the Ganges River. During the voyage, a storm arises and
Gay Neck’s father is lost in the chaos, but Gay Neck and his mother survive. Shortly thereafter,
the pigeons journey with Mukerji to the Himalayas where Gay Neck continues to be trained in
the art of being a carrier pigeon.

Life continues apace for the pigeon and his human companions until Gay Neck’s mother
is attacked by a hawk while trying to defend her young children. Distraught and terrified by the
death of his mother, Gay Neck flees. Mukerji, with the help of his friends, seeks out the missing
pigeon. They venture upon a lamasery of monks and learn that Gay Neck had indeed flown there
as a frightened pigeon, but he has managed his fears and flown away again. Gay Neck’s unease
is caused both the loss of his last parent and by the realization that pain and suffering can be
inflicted by other creatures, such as the hawk that took his mother’s life. Mukerji and his
companions return to the village to find Gay Neck in his nest at Mukerji’s home.

Mukerji takes Gay Neck back to the city of Calcutta, and they learn about the impending
approach of World War 1. Mukerji decides to train Gay Neck and his other pigeons as military

carrier pigeons for the war in case the British War Department has demand for such service. Gay

47



Neck distinguishes himself as a leader in the training and becomes the strongest carrier pigeon in
the city. It is not long before he is called to serve in the British Army. Mukerji remains in India
as he is deemed too young to join the war effort, but Ghond is allowed to accompany the carrier
pigeon to the European War front. Gay Neck distinguishes himself as a courageous and dutiful
pigeon, carrying messages to army headquarters from the front lines. Gay Neck and Ghond are
then tasked with a highly crucial and dangerous mission. The two are sent behind emery lines to
locate an ammunition dump. The two discover the site, and after Ghond draws a map to the
location and attaches it to Gay Neck’s leg, the pigeon sets off again for headquarters. The
journey back is treacherous for Gay Neck. He is spotted by an enemy plane, shot at, and
critically wounded in his wing and leg. Despite his injuries, and through his steadfast
perseverance, Gay Neck manages to make it back to headquarters with the map.

Gay Neck’s injuries heal, but he is overcome with fear of flying. Traumatic memories of
his harrowing flight flash before his eyes every time he starts to take off, and he is paralyzed
with fear. Only when Ghond is near will Gay Neck attempt even the briefest of flights. Ghond
and Gay Neck return to India to recuperate, and Mukerji has Gay Neck examined by the best bird
doctors. Gay Neck is pronounced healthy, but he still refuses to re-engage in life and flying. In
the hope of inspiring the pigeon to take flight once again, Mukerji takes Gay Neck to Ghond’s
lamasery to separate him from his mate, hoping that Gay Neck will fly to be with her and his
eggs. While at the lamasery, Mukerji is given a mantra to recite to the bird extolling the virtues
of courage. After days of hearing the mantra, Gay Neck takes to the skies, as Mukerji hoped to,
return to his mate and eggs. Mukerji, much relieved, realizes that the physical wounds of war
were but a fraction of Gay Neck’s injuries. He understands now that fear, hate, and loss are

infections just as severe, and they are wounds that take time, patience, and support to overcome.
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4.2.1.3 Roller Skates (1937)

Ruth Sawyer’s fictionalized autobiographical work, Roller Skates, won the 1937 Newbery
Award. Set in the last decade of the 19" century in New York City, Roller Skates follows the
life of Lucinda Wyman for one year. Lucinda’s parents leave for the year to travel to Italy due to
Lucinda’s mother’s poor health. Lucinda’s Aunt Emily offers to watch her for the year, but Aunt
Emily’s stuffy lifestyle does not appeal to Lucinda, and she refuses such an arrangement.
Instead, it is decided that Lucinda will stay in New York City with friends of the family, Miss
Peters the seamstress and Miss Peters the schoolteacher.

Lucinda’s parents set off for Italy, and Lucinda moves into her new abode with the
Misses Peters. Lucinda enjoys the informal household of the two women and spends a great deal
of time roller-skating all over the city and making new friends. Key amongst her newly formed
friendships are Patrick Gilligan, a cab driver who helps her move in with the Misses Peters; the
Gilligans, Patrick’s parents; and the Brodowskis, Lucinda’s new upstairs neighbors. Lucinda is
social, independent and forthright, and people respond well to her character. She is popular with
her friends, and as a result, she receives more offers to attend Thanksgiving dinner than she can
actually manage.

Lucinda’s year continues apace while she makes new friends and impresses others with
her indelible free spirit. It is not all positive for Lucinda, though; the Brodowski’s daughter falls
ill, and the family cannot afford to pay for a doctor. Lucinda finally persuades her own doctor to
see the little girl, but it is too late. The little girl’s death is one of great sadness and leads
Lucinda to reflect on her relationship with her own parents. She realizes that her own busy
parents never seem overly concerned or involved in her life, and she wonders about the

relationship they have, or have not, developed.

49



As the year ends and her parents prepare to return, Lucinda knows she will be happy to
see them, but she realizes that she has grown up quite a bit in their absence. She has made
friends on her own, she has explored her environment, and she believes that life will never again

be as good as the year she got to grow up without parental influence.

4.2.2 Phase 2 Newbery Orphan Narratives
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According to Mills (1987), the orphans during the middle part of the 20™ century were
characterized by a timid, meek, and mild demeanor. The following texts are the Newbery
winners that fall into Mills’ middle orphan narrative phase. There are 9 texts that fit into this
time constraint (1941 — 1960): Call It Courage (Sperry, 1940), Johnny Tremain (Forbes, 1943),
King of the Wind (Henry, 1948), Door in the Wall (de Angeli, 1949), Amos Fortune, Free Man
(Yates, 1950), Secret of the Andes (Clark, 1952), Carry On, Mr. Bowditch (Latham, 1955), Rifles

for Watie (Keith, 1957), and The Witch of Blackbird Pond (Speare, 1958).

4.2.2.1 Call it Courage (1941)
Armstrong Sperry won the 1941 Newbery Award for his South Seas adventure novel, Call it
Courage. The story is set in the time before explorers and missionaries had reached Polynesia,

and it tells the coming of age story of Mafatu, the son of the Great Chief. The Polynesian people
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place a high value on courage, something Mafatu lacks. As a young child, Mafatu and his
mother were in the sea collecting sea urchins when a hurricane swept across the area. Mafatu
survived the event, but his mother did not. As a result, Mafatu has feared the sea ever since, the
people of his tribe have labeled him a coward, and the Great Chief, his father, has been ashamed.
As he grows, fear keeps Mafatu from joining the other boys of the island as they learn to “tame”
the sea. Instead, Mafatu remains ashore and partakes in the less admirable jobs of making spears
and nets.

Mafatu is ashamed of his lack of courage, but feels unable to face his fears. One night,
however, Mafatu overhears the other boys calling him a coward, and he is unable to stand his
shame any longer. He takes his dog, Uri, gathers some supplies, and sets out in a canoe,
determined to face his fears or die trying. His is not at sea long before a storm sets in, and while
Mafatu and Uri survive, all of his supplies and his fishing spear are lost to the sea. Now lost and
without food or drinking water, Mafatu and Uri drift aimlessly in the water until they hear the
cries of an albatross. Mafatu recognizes the albatross by its one shortened leg as, Kivi, a bird
that he befriended on his own island. With Kivi’s guidance, Mafatu and Uri are led safely to the
shores of a deserted volcanic island.

Mafatu sets about to make a home for himself and Uri on the island and prepare a new
canoe for the journey home. There is an abundance of food and fresh water on the island which
is of great comfort to Mafatu, but in his exploration of the island, he discovers a sacred alter built
by cannibals and realizes that he is on a Forbidden Island. Mafatu understands the danger of
being on the cannibals’ island, and he doubles his efforts to prepare for a return trip back to the
safety of his own island. With all the courage he can muster, Mafatu steals a spear from the

cannibal’s alter. He is now armed, cognizant of the potential danger, and determined to survive.
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Mafatu gains confidence every day he survives on the island. He makes a knife out of a
whalebone, and he weaves nets and creates traps to catch fish. One day, as Mafatu and Uri are
retrieving fish from a trap, a shark appears and attacks the trap. As a result, Uri starts to slide
into the water into the clutches of the shark. Love of and fear for his dog overtake Mafatu, and
he jumps in the water to save Uri. Mafatu kills the shark and saves Uri, acts that he realizes, in
retrospect, took a great deal of courage. Emboldened by his growing courage, Mafatu decides to
test himself by facing one of the wild boars that roam the island. He proves successful in this
feat, and with great pride, he fashions a boar’s tooth necklace to prove his courage. Mafatu also
encounters an octopus that attacks him, but his newfound courage and growing strength makes
quick work of the creature. He feels that, with his courage found, his father will be proud of
him, and he will now be able to succeed his father as the Great Chief.

As Mafatu finishes the canoe and prepares to journey home, the cannibals return to the
island. Mafatu watches from a hiding place while the cannibals worship at their alter, but he is
spotted and pursued by the savages. In a daring escape, Mafatu and Uri are able to reach their
canoe and escape to the sea, just out of the clutches of the cannibals. Mafatu and Uri spend
many long days at sea, but while Mafatu worries they may not find the way home, he knows that
he no longer fears the sea itself. Days pass and Mafatu finally sees a welcoming sign in the
distance, Kivi the albatross. Mafatu and Uri reach the island and stagger ashore. Mafatu has
transformed into an imposing figure, and with his boar’s tooth necklace, he is not recognized by
his tribe at first. It is the Great Chief, Mafatu’s father, that finally recognizes Mafatu, and he is
welcomed back home with open arms as a courageous and brave member of the tribe. His tale of
adventure and bravery becomes legend on the island, and his great story is passed down from

generation to generation to show that courage and bravery are virtues that all can find if they
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choose to seek them.

4.2.2.2 Johnny Tremain (1944)

Esther Forbes, a Pulitzer prize winning, critically acclaimed author of adult literature, won the
1944 Newbery Award for the one piece of literature she wrote for children, Johnny Tremain.
This historical novel, which is set during the American Revolutionary War, chronicles the life of
14-year-old orphan, Johnny Tremain. Johnny, apprenticed to a Bostonian silversmith, Mr.
Lapham, is considered by the other apprentices in the shop to be bossy, arrogant, and conceited.
Despite the opinion of his peers, Johnny is well-liked by patrons, and his talent and attention to
detail in the smithy makes him the favored apprentice for Lapham. Johnny is even betrothed to
one of Lapham’s granddaughters, and it is Johnny who is in line to take over Lapham’s business
one day.

As Johnny rushes to complete a silver cup commissioned by American patriot John
Hancock, another apprentice, Dove, ensures that Johnny works on a defective piece of material.
The silver cup breaks while Johnny hurriedly attempts to finish it, and molten silver badly burns
Johnny’s right hand, making him no longer able to do the work of a silversmith. Reduced to
being an errand boy, Johnny becomes embittered and resentful, and resolves that his only option
is to look for a new trade by which to support himself.

Unable to continue as a silversmith as he wanted to be, Johnny ventures from shop to
shop seeking to find a position as an apprentice. Although several store owners show interest in
Johnny, they all change their minds once Johnny’s hand injury comes to light. Johnny
eventually finds his way to a print shop and befriends the apprentice, Rab. There is no work for
Johnny at the print shop, though, and he continues his quest for employment, this time seeking

work in the merchant district of town. Like his efforts in finding work with the artisans,
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Johnny’s hand has rendered him an unattractive employee for the merchants as well.
Disenchanted and frustrated, Johnny decides it is time to use his last resort. Before Johnny’s
mother died, she had given him a crested silver cup and told Johnny that should he ever befall
hard times, he should take the cup to Jonathan Lyte, a distant relative, and seek his assistance.

Johnny presents the cup to Lyte. However, instead of being welcomed into the family,
Lyte accuses Johnny of theft, and it is only through the help of one of the silversmith’s
granddaughters and Rab that Johnny is able to prove his innocence. The judge finding Johnny
innocent, however, angers Lyte, and although Johnny is free to go and keep his silver cup, he has
made an enemy in the wealthy and powerful Lyte.

Johnny once again starts seeking employment, and he finds work as a cabin boy. To
procure the clothing that he will need for the voyage, Johnny tries to sell his silver-crested cup.
However, the only one who places a high monetary value on the cup is Mr. Lyte. Mr. Lyte
agrees to buy the cup, but it is merely a ruse to trap Johnny and send him out to sea on one of
Lyte’s own ships. Johnny manages to escape Lyte’s clutches, and he flees to the print shop
where Rab finds him a place to stay and teaches him to ride a horse so he can deliver papers for
the print shop. Johnny is able to earn supplemental income delivering mail and packages, and in
his free time, he reads and engrosses himself in the politics of the day.

The weekly newspaper printed at the shop is the Boston Observer, a newspaper
promoting liberty for the colonies that is read by patriots and the Sons of Liberty. Johnny’s work
for the print shop intertwines him in the political events of the day, and as the Sons of Liberty
meet in the print shop, Johnny is further engrossed in the cause of liberty and freedom for the
colonies. Johnny, in his messenger and delivery service, is entrusted to deliver encrypted

messages to various members of the Sons of Liberty, and Johnny becomes the eyes and ears
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around Boston for the group.

When Rab goes off to fight with the newly formed militia, Johnny follows him in
disguise. When Johnny finally reaches Rab, however, Rab has been mortally wounded at the
Battle of Lexington. On his deathbed, Rab entrusts his musket, never fired, to Johnny.
Following Rab’s death, Johnny allows one of the Sons of Liberty, Dr. Warren, to examine and
repair his hand. While the doctor is able to significantly improve Johnny’s hand, Johnny will
never be the great silversmith he dreamt of being, nor will he ever be able to fire the musket Rab
left him in the war for his country’s independence. Intense fighting breaks out and the Lyte
family flees to England, but not before Johnny learns that he is, indeed, truly a member of the
Lyte family. But to Johnny, he no longer feels as though he is without a family, for his new

family is his patriot brethren, and his family motto is independence, freedom, and liberty.

4.2.2.3 King of the Wind (1949)
King of the Wind, the 1949 Newbery Award recipient by Marguerite Henry, is a fictionalized
biography of the Godolphin Arabian, the predecessor of the modern thoroughbred horse. The
story starts with the famous Man O’War racehorse, a horse retired in his prime by his owner,
Samuel Riddle. When questioned about his decision, Riddle declares that there is no need for
Man O’War to prove himself or his superiority as a winning racehorse as he descended from the
bloodline of the great Godolphin Arabian. The narrative then travels back in time to recount the
story of a great horse whose lineage would dominate the bloodlines of prized horses for centuries
to come.

The tale unfolds over two centuries ago in Morocco. A mute, orphan boy, Agba, works
in the sultan’s stables helping to care for the prized horses of the sultan. Agba is completely

dedicated, not only to his job, but to the horses themselves. Ignoring the end of a day of fasting
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during Ramadan, Agba stays with a mare that is about to give birth. The foal, which Agba
names Sham, is born with a white mark on his back heel, a sign Agba recognizes as a symbol of
swiftness. The Chief Groom, Achmet, however, focuses on the wheatear that he spots on the
foal’s chest, a sign of bad luck, and he believes keeping the foal alive will result in bad luck for
the whole of the royal stables. Agba intervenes on the foal’s behalf to show Achmet the white
spot. Achmet allows the foal to live, but he warns Agba that the foal is sickly, and both mare
and foal will surely die. Agba cares for Sham with great devotion, and Sham soon grows into a
strong and swift horse.

Agba and five other stable boys are tasked with accompanying six horses to France as a
gift to the young Louis XV. Each stable boy will remain in France with his horse until it dies,
and will then return to Morocco. Agba accompanies Sham to France, carrying Sham’s pedigree,
but the French king is unimpressed by Sham and the other horses. The other five gift horses are
given to the army, and Sham, who stepped on the king’s foot, is given to the kitchen as a
carthorse. Sham’s service to the kitchen is disastrous as he responds to no one but Agba. The
cook, disgusted with the horse, sells him. Agba is separated from Sham once the horse is sold,
but Agba diligently searches for Sham and finally finds him in the service of a cruel water carter
in Paris. Agba agrees to become a slave to the water carter, but he is content as it means he can
be near Sham once again. Some time later, an English Quaker, witnessing the cruel treatment of
Sham at the hands of the water carter, purchases Sham for his son-in-law and insists upon taking
Agba as well.

Sham and Agba are transported to England, but the purchaser’s son-in-law is not
interested in riding Sham, nor Sham is interested in the man riding him. As a result, Sham is

once again sold. This time Sham is purchased by the innkeeper of the Red Lion Inn. Agba,
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however, is not permitted to join Sham. When Agba tries to go to visit the horse, he is thrown
into jail, and the jailer destroys Sham’s pedigree papers. The Quaker’s housekeeper, who always
liked Agba, learns of his plight. The housekeeper helps secure the release of Agba and Sham
and finds work for the pair with the Earl of Godolphin. Their time with the Earl is short,
however, as Sham fights with the Earl’s prized horse over mating with a mare. Sham and Agba
are soon put out of the Earl’s care and left to fend for themselves.

Sham and Agba wander the countryside for over a year. In that time, a foal was born to
the Earl’s favorite mare, the mare that Sham fought for with the Earl’s prized horse. The foal,
sired by Sham, is the swiftest of the Earl’s racehorses, and the Earl sends men to find and bring
Sham and Agba back to his estate.

The foals Sham sires all prove to be great racers, and in the end, the horses win the
money the Earl needs to avoid bankruptcy. Sham lives for 29 years, and sires many offspring,
including the line that produced Man O’War. And true to his duty, Agba remains by Sham’s
side until the horse’s death. On the night Sham dies, Agba starts his journey back to Morocco,
trusting in the knowledge that his beloved Sham, while his pedigree papers were destroyed, had

his legacy carried on in the great racers he sired.

4.2.2.4 Door in the Wall (1950)

Marguerite de Angeli won the 1950 Newbery Award for her historical fiction, The Door in the
Wall. The tale is set in medieval England at the time when the bubonic plague was making its
presence felt for the first time on the island. Robin is the 10-year-old son of Sir John de
Bureford, a knight, and his wife, Lady Maud. Both of Robin’s parents must leave for duty, his

father to fight for the king in the war against the Scots, and his mother to serve the queen. Robin
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is left at his family’s castle until he can be escorted to the castle of Sir Peter de Lindsay, where
he will become a page and train to be a knight like his father.

Left alone in the castle with servants, Robin is soon struck with an illness. It is not the
plague, but polio that effects him. His primary caretaker, Dame Ellen, is not so fortunate,
however, as she contracts the deadly plague. Fear sweeps through the castle, and the remaining
servants flee the keep rather than face the dreaded disease. Unable to walk due to the bout of
polio that has rendered his legs useless, Robin is left in the castle until he is rescued by a friar,
Brother Luke, who takes him to St. Mark’s Monastery and cares for him. Robin is well looked
after in the monastery, but he is often in poor spirits and angered by his change of lot in life.
Brother Luke often tells Robin to look for the door in the wall, but this serves to confuse Robin
and provides little help in calming his ill temper. Despite the tantrums and hostility of the
patient, the friars are kind and understanding. After a time, Robin asks for crutches to help him
move about more easily. While not full accepting his circumstances, Robin does start to learn
the value of patience and becomes increasingly aware of his own inner strength, despite his
obvious physical weakness.

After several months, a letter arrives at the monastery from Robin’s father, Sir John. The
letter informs the friars that Robin is to be taken to Sir Lindsay’s castle, where he would have
trained to be a knight. Neither of his parents can leave their duties to accompany Robin, so it
falls on the friars to travel to Sir Lindsay’s castle with the boy. The task goes to Brother Luke
and John-go-in-the Wynd, and the three set out on their journey. It is a long and slow trek to Sir
Lindsay’s land, and the trio faces not only the elements and wrong turns, but also highway
bandits who are nearly successful in robbing them. They finally arrive at Sir Lindsay’s castle

unscathed. While unable to be trained as he once thought he would have been, Robin is still to
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be trained as a page according to Sir Lindsay. Sir Lindsay tells Robin that everyone serves in
different ways, and while his door to being a traditional knight might be closed, a door to
something else would open for him.

Robin is trained to shoot, to understand Latin, to oversee others, and to master swimming
with only the use of his upper body. Far from the ill-tempered patient he had once been, Robin
takes to his new life well and excels in all his efforts. Life continues in such a fashion for many
weeks, but the Welsh, ever desiring Sir Lindsay’s strong castle, attack the town outside the castle
walls and lay siege on the castle itself. Conditions inside the castle become dire, and the
inhabitants are in great need of assistance. They need to send word to Sir Fitzhugh, the cousin of
Sir Lindsay, that they are under siege, and Robin volunteers for the task. He reasons he is strong
enough to swim the river, thanks to his swimming lessons, and his condition makes him appear
unthreatening to the Welsh invaders. He can easily dress as a shepherd and pass through enemy
lines. Sir Lindsay agrees, and Robin sets out on his mission. Robin is successful in slipping
through the Welsh lines, and he manages to reach the nearby cottage of John-go-in-the-Wynd’s
mother. Robin recounts the predicament of Sir Lindsay’s castle to John, and John travels to Sir
Fitzhugh to deliver the call for help. Sir Fitzhugh arrives in time, the Welsh are defeated, and
Robin is declared a hero.

Shortly thereafter, word reaches the castle that the war with the Scots has ended, and on
Christmas Eve, a procession of knights accompanying the king and queen arrive at Sir Lindsay’s
castle. Robin’s parents are in the retinue. While Robin is wary of how his parents will react to
his new condition, his worry is for naught as his parents warmly embrace him. Further adding to
the excitement, Robin is to have an audience with the king, in which he receives royal

recognition for his bravery and valor. Robin is overjoyed, but he still asks his father if he is
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ashamed of his condition and the fact that he must rely on crutches to walk. His father tells him
that his courage, bravery, and valor are so strong and shine so brightly that he is not able to see
the handicap. Robin, along with Brother Luke, join the royal procession as it journeys back to
London, and Brother Luke tells Robin that he has truly found his “door in the wall.” Robin
never gave up despite all the odds against him, and he was able to find “the door,” a way to

succeed and triumph in the wall of doubt, despair, and challenge.

4.2.2.5 Amos Fortune, Free Man (1951)

The 1951 Newbery Award winning novel, A4mos Fortune, Free Man, by Elizabeth Yates, is
based on the real life figure of Amos Fortune. The story begins in Africa in the first part of the
18" century where a young prince, At-mun, lives. At-mun is 15-years-old and leads a happy life
with his tribe until a slaving crew arrives and captures the young men of the tribe to sell as slaves
in the new world. Clasped in chains, At-mun is dragged away from his home and onto the
slaving ship, the White Falcon. At-mun endures the horrific experience of being transported
across the Atlantic as a slave. The Africans aboard the ship are treated poorly, and living
conditions are abysmal. After two months, the horror of At-mun’s trans-Atlantic journey ends as
he arrives at the port of Boston.

Upon arrival in the new world, At-mun is sold to a Quaker named Caleb Copeland, and
At-mun’s name is changed to Amos. Copeland’s wife, also a Quaker, is perplexed by her
husband’s purchase of Amos as Quakers oppose slavery. Caleb assures his wife that his efforts
in purchasing Amos were for Amos’s benefit and asserts that he will be treated with kindness
and compassion in the Copeland home, something he had little chance of receiving elsewhere.
Amos spends 15 years with the Copeland family. He tends to the Copeland’s children and does

chores around the home. He also learns to read and write, and he is treated as a protected family
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member. Caleb and Amos make plans for Amos to become a free man, but Caleb dies before he
is able to grant a certificate of freedom. Much to the dismay of the rest of the Copeland family,
Amos is sold along with many of the other Copeland belongings following Caleb’s death.

Amos is purchased by a second owner, Ichabod Richardson. Richardson is a tanner by
trade, and he teaches Amos the ways of the tanning profession. Amos works hard, and he and
Richardson negotiate a deal that would allow Amos to be free once he has earned enough money
to pay for his freedom. Amos works for many years to buy his freedom. Like Copeland, though,
Richardson dies shortly before Amos is granted his freedom. Richardson’s wife, however,
ensures that the agreement is carried out, and Amos is finally, once again, free.

Once free, Amos builds a homestead and is able to establish a tanning and carpentry
business due to the skill set and knowledge he has learned over the past years. He also saves the
money to purchase a slave, Lily, and the two are married. Lily dies shortly thereafter, and while
saddened, Amos is happy that Lily dies as a free woman. Amos encounters another woman, one
who reminds him of his long lost sister from Africa, and he saves the money to purchase her.
Like Lily, the new woman, Lydia, dies shortly after Amos is able to buy her freedom. But like
his reaction to Lily’s death, Amos is relieved that Lydia dies a free woman.

Amos then moves to New Hampshire. Once there, he buys another slave, Violet, whom
he also marries. Amos sets out again to establish a tanning business, but it takes a great deal of
effort for the people in his new community to accept him. With time, effort and determination,
though, Amos becomes an accepted part of the community. He continues to work hard, and he
saves his money dutifully in order to buy land of his own. But as Amos saves money, he gives it

away to those in need, and his dream of owning his own land is continually put on hold.
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At long last, Amos manages to save enough money to purchase land, but he encounters
another needy family. Amos’s wife, Violet, hides the money from Amos so that he will not give
it to the family, as they are merely taking advantage of Amos’s generous nature for their own
gain. Infuriated by his wife’s actions, Amos travels into the mountains to reflect and seek
guidance from God. When he returns to Violet, he announces that he will use the money to buy
the land he has dreamt of, and at 80 years of age, Amos becomes a landowner. Amos lives as a
cherished member of the community for another eleven years before he dies. And when he dies,

he dies not as an orphaned slave, but as a landowning, free man.

4.2.2.6 Secret of the Andes (1953)
Ann Nolan Clark’s Secret of the Andes won the 1953 Newbery Award. The novel tells the story
of a young Indian boy, Cusi, who lives high in the Andes Mountains of Peru with only his
guardian, Chuto, an Incan llama herder. Chuto teaches Cusi to care and tend to the llama herd,
and the two live in relative isolation. Cusi has lived in the mountains for nearly eight years, and
in that time, he has seen no other person in their remote location. Cusi has no recollection of his
life before being in the mountains with Chuto and the llamas, and Chuto offers no explanation or
indications as to how Cusi came to join him there. Cusi is happy in the mountains with Chuto
and the llamas, and he takes his work caring for the llamas very seriously. There are times,
however, when Cusi can spot people in the valleys far below him, that he wishes he might meet
other people and perhaps find a playmate his own age.

When a stranger arrives one day, Cusi is clearly stunned. The man is a traveling minstrel,
and in return for their hospitality, the man offers to watch the llama flock for a period of time in
order to give Chuto and Cusi an opportunity to travel down the mountain to see the Salt Pits.

The duo makes the journey down the mountains, and Cusi is awed and amazed by all that he
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sees. After a short time, the pair returns to their mountain home and resume their lives with the
llamas. Before long, Cusi can barely remember that he had ever made the journey down the
mountain. The memory is fleeting, and soon he can only recall his time in the mountains with
Chuto and the llamas.

Time passes, and another visitor appears at their mountain home. This visitor, however,
is quite different from the minstrel who last appeared. The new visitor calls himself Amauta, the
teacher, and he announces that it is time for Cusi to be trained in the “things he should know.”
Chuto objects, saying that Cusi is too young, and Cusi is bewildered, but neither Chuto nor Cusi
reject the will of Amauta. The lessons Amauta impart on Cusi are cryptic and leave him with
many unanswered questions. Cusi very much desires to know who he is, where he comes from,
how he got to the mountain, and why he is being trained there, but Amauta leaves without Cusi
finding the courage to ask any of these questions.

Following the departure of Amauta, one of the llamas leads Cusi to an ancient ruin that
Cusi has never seen before. In exploring it, Cusi finds a pair of golden sandals that Chuto
declares to be an important sign. He states that the sandals signify the trip Cusi must make to the
sacred Incan city of Cusco in order to find answers to the questions he has. Chuto further tells
Cusi that in Cuzco, he will be able to learn the answers to his heart’s most sincere desire. To
Cusi, his most intense desire is to have a family, so he believes his journey to Cuzco will result
in him finding one.

Cusi travels with one of the llamas to Cuzco where is awed by the city and thrilled to find
a family that accepts him into their home. But Cusi is there only briefly before he realizes that,
while this family is warm, loving, and accepting, it is not his family. Rather, his family is Chuto

and the llamas, and his home is the hidden valley of the llamas in the Andes. Cusi travels back
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to Chuto and the llamas, and he tells Chuto that he understands now that his place is in the
mountains with the llamas. Chuto questions Cusi as to whether he is sure he wants to stay in
their mountain home, and Cusi affirms his decision. Chuto then recites the vow of the Incans,
which Cusi repeats, and thus Cusi officially becomes the next Incan protector of the sacred
llamas. Only then does Chuto tell Cusi his history. Cusi’s father had been sent to Chuto to train
as the next protector of the llamas, but Chuto was too strict, and the boy ran away. In time, that
boy grew and had a son, Cusi, and he was sent to learn the ways of the llama protector. And now
Cusi will one day take Chuto’s position, and then he, too, will train a new boy in the ways of the
Incan llama protector. But until then, Cusi and Chuto live a content life in the mountains with

their llama family.

4.2.2.7 Carry On, Mr. Bowditch (1956)

The 1956 recipient of the Newbery Award, Carry on, Mr. Bowditch, by Jean Lee Latham, is the
fictionalized biography of one of America’s most prolific and well-known navigators and
astronomers, Nathaniel (Nat) Bowditch. Set during the time of the American Revolutionary
War, the story recounts the life of Nat, a young boy born into a sailing family that has fallen on
hard times. When Nat is old enough, he starts attending school, and he quickly impresses his
teachers. While Nat appears to be gifted in all areas of education, he particularly excels in
mathematics. Nat’s head fills with dreams of attending Harvard University, but as further
misfortune and hard times befall Nat’s family, including the death of his mother, Nat is forced to
stop attending school and is placed in indentured service to a ship chandler. The period of
service is for 9 years, and while disappointed at his new lot in life, Nat works hard keeping the
books for the ship chandler and learning the shipping business, all the while still dreaming of the

chance to attend Harvard. Nat uses his time in service wisely. He is granted the use of a private
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library, and in his free time, he studies mathematics and astronomy. He is so dedicated to his
studies, that when he is given an astronomy book to study in Latin, he learns Latin in order to
understand his new text.

When Nat’s indentured service comes to an end, economic conditions leave Nat little
choice but to seek employment on a ship. His time working for a ship’s chandler has made Nat a
skilled and valuable commodity for ship captains, though, so he is easily able to secure a job at
sea. Nat first sets sail with the Henry under Captain Prince, and by the time the voyage is over,
Nat has thoroughly impressed the captain not only with his skill as a bookkeeper, but also as a
navigator. During the voyage Nat undertakes the challenge of explaining navigation to the crew
of the ship, a challenge that proves daunting as Nat struggles to find ways to make his passion
for navigation and mathematics understandable to others. Nat continues on a number of
additional voyages, each time honing his knowledge of navigation, and often proving to be a
vital member of the crew by his ability to navigate the ship through treacherous areas.

On land, Nat publishes his collection of notebooks of navigation under the title The
American Practical Navigator, and he quickly gains fame for the book’s ability to explain
navigation to people from all varieties of educational background. The book gains such acclaim
that Nat is awarded his much longed for degree from Harvard, despite the fact that he never once
set foot on the University’s grounds. He even learns that his book has been adopted by British
sailors, as his text corrected many flaws that existed in an earlier British navigation guide. Nat
continues his life as a sailor, and rises to the rank of captain and part owner of his later sailing
ventures. His brilliance in navigation saved many of his voyages from failure. Rather than
accepting the accolades for his navigation skills though, Nat always credited simple mathematics

for saving the day.
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Nat’s masterwork, The American Practical Navigator, is indeed a real publication, and it
has had an enormous impact on the world of sailing. The rights to the text, commonly referred to
as the Bowditch, were purchased by the U.S. Navy, and the book still serves as required reading

for U.S. Naval Academy cadets.

4.2.2.8 Rifles for Watie (1958)

In 1958, Harold Keith won the Newbery Award for his novel, Rifles for Watie. This historical
fiction tells the story of Jeff Bussey, the son of a pioneer farming family in Kansas. The story
opens in the 1860’s, and Jeff’s family has fallen on hard times. A drought has plagued Kansas,
but as it finally comes to an end, more hardships arise as clashes between the abolitionists and
proslavery “bushwhackers” leave Jeff’s family in dire straights as their land and farm animals are
destroyed. The clashes continue to grow in intensity, and one day Jeff’s family is held at
gunpoint by bushwhackers. The family is able to stave off the attack, and Jeff, unable to stand
idly by any longer, leaves with his family’s blessing to join the Union Army. It is Jeff’s wish
that a Union victory will rid the West of the terror of the bushwhacker attacks and end the
practice of slavery. The day after his family is attacked, Jeff, along with two of his friends, joins
the Kansas Volunteers.

The next several months are relatively monotonous for Jeff. He, along with his fellow
soldiers, is taught to march, fight, and forage. Jeff makes a number of friends during his training
and is impressed with many of the boys that he encounters in his ranks, but he also makes an
enemy with his ill-tempered and backhanded superior, Captain Clardy. The weeks drag on, and
one of Jeff’s closest friends is so homesick that he wants to desert, but Jeff is able to talk him
into remaining with his fellow troops. Shortly thereafter, his unit marches to Springfield,

Missouri, where skirmishes have escalated. Eager to finally be a part of the action, Jeff is
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anxious to take to the field. However, as his unit prepares to enter the Battle of Wilson’s Creek,
he is sent to the back of the forces to retrieve the quartermaster. The task takes so long that Jeff
returns to the front line only at the end of the battle. What he discovers shocks him. Many of his
close friends that he has forged relationships with over the past months now lie dead or seriously
wounded on the battlefield. For Jeff, the excitement and glory he thought battles would bring is
immediately tarnished as he realizes battles only lead to death and destruction.

Jeff’s unit soon moves on from Springfield and takes up the occupation of a small rebel
town, Tahlequah, the capital of the Cherokee Indian Nation territory. In the time he spends in
Tahlequah, Jeff befriends the Washbourne family, a family that Jeff admires for their kindness
and generous spirit. While initially conflicted by his admiration of the Washbourne family due
to their Southern sympathies, Jeff comes to understand that not all men on the opposing side are
bad, just as he has already discovered that all men on his side are not necessarily good. Jeff
develops a particular interest in Lucy, the youngest of the Washbourne children, but it is not long
thereafter when Jeff’s unit is again on the move. This time, Jeff’s original wish of tasting the
thrill of battle is not denied him, and while still horrified by the bloodshed around him, Jeff
fights bravely and distinguishes himself by his courage and quick thinking during battle. Jeff is
rewarded for his bravery by receiving the Congressional Medal of Honor.

The war rages on, and Jeff marches through the South with his fellow soldiers. At one
point, a Confederate spy is captured and hanged by Jeff’s unit. As the spy’s belongings are
sorted through, Jeff discovers that the now dead spy was none other than a son of the
Washbourne family, the family that he had come to love in Tahlequah.

Jeff, despite his young age, continues to distinguish himself on the battlefield. His

outstanding record leads him to be chosen to serve as a spy behind enemy lines. However, he is
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soon captured by a Confederate group known as Watie’s men. To hide his identity, Jeff
volunteers to join Watie’s men, and he continues to covertly collect information for the Union
cause. When he is preparing to make his escape back to Union lines, Jeff becomes stricken with
malaria, and he is unable to rejoin his unit. Instead, Jeff gives his gathered intelligence to a
runaway slave, who is able to deliver it and complete the mission upon which Jeff had been sent.
Unable to travel or fight, Jeff is taken in by the Jackmans, a compassionate and kind Southern
family who tend to Jeff and nurse him back to health. Once he is well, Jeff plans on sneaking
back to his Union troops, but before he can go, he learns that Watie’s men are to receive a
shipment of smuggled Union rifles. Jeff decides that he cannot return to his unit just yet, not
while he has the chance to discover who the Union officer is that is selling guns to the enemy.

Jeff returns to Watie’s men and is received with open arms, an act that evokes a sense of
guilt in Jeff. He contemplates staying with his new friends, but events decide Jeff’s fate for him.
The arrival of the Union riffles is accompanied by the Union soldier responsible for smuggling
the weapons past Union lines and into Confederate hands. That Union soldier is Captain Clardy,
the backhanded superior officer that Jeff had met during his initial army training. Clardy
recognizes Jeff and raises the alarm, and rather than face the firing squad, Jeff flees back across
Union lines and is reunited with his remaining friends in his old unit.

The war drags yet even longer, and when it ends, Jeff and his two friends from home
journey back to Kansas. While they left as boys, time and experience has turned them into men,
and they return home vastly changed. While Jeff feels hardened from his time in the army and
struggling through the war, he feels comforted by his understanding that good people can and do
exist on every side of a battle. Further, he has great hope for the future as he plans to return to

Tahlequah and seek Lucy Washbourne’s hand in marriage. He hopes that if a Northerner and a

68



Southerner can be joined in marriage, the North and South, too, can reconcile and move forward

in peace.

4.2.2.9 The Witch of Blackbird Pond (1959)

Elizabeth George Speare won her first of two Newbery Awards for the 1959 winner, The Witch
of Blackbird Pond. Set during the latter half of the 17" century, the story focuses on the life of
Katherine (Kit) Tyler for one year. Kit, orphaned at 2 years of age when her parents died in a
boating accident, was raised on her family’s plantation in Barbados by her grandfather. When
her grandfather died, Kit was forced to sell the plantation to pay off his debts. Having no income
left and no other place to go, Kit travels to Wethersfield, Connecticut, to live with her only
remaining relative, her mother’s sister, Rachel.

Kit is underwhelmed by her first sighting of the Connecticut Colony as it is dull and
dreary compared to her former home in the West Indies. Adding to the foreignness of the new
land, Kit finds that many of the people aboard the ship find her behavior highly questionable, her
thinking too independent, and her choices too bold. For instance, when Kit jumps into the water
to retrieve a doll one of the children dropped off the side of the ship, many aboard assume that
she is a witch as it was believed that only women who are witches can swim.

When Kit arrives in Wethersfield, she is welcomed by her very surprised Aunt Rachel.
Kit had not written that she would be arriving, so her appearance is a surprise, and the fact that
she wants to live with the family is yet a bigger surprise. Her new-found family welcomes her to
stay with them in Wethersfield, but they seem utterly perplexed by Kit, her incredibly loud
choice of clothing, and the seven trunks of personal items Kit brought with her from Barbados.

Kit settles uneasily into her new home, and her new family reacts to Kit in a tenuous and

almost nervous nature. Kit’s ways of dressing, thinking, and acting are considered outlandish in
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her new town, and Kit finds her new lifestyle of carding wool, creating soap, and cooking to be
tedious and numbing. Kit feels inept in the tasks required of her new life, and her uncle
considers her flamboyant dress and habits to be poor influences on his own two daughters,
Mercy and Judith. Kit’s un-Puritanical upbringing has rendered her ill-suited to life in the small
Puritan community, and the community members themselves are equally confused about how to
handle their new member.

From Kit’s meager church background to her far too progressive ideas on how to teach
school, Kit realizes that her mindset is too foreign for the residents of Wethersfield. Kit’s only
reprieve is walking through the Great Meadow outside of the town. On one of her walks, she
meets and befriends Hannah Tupper. An elderly Quaker woman, Hannah was forced out of her
home in Massachusetts because of her religion, and in Connecticut, she is forced to live on the
outskirts of the town as an outcast because she is suspected of being a witch.

Kit tries to accommodate the extremely conservative nature of her new community while
not letting go of her own beliefs and ideals. Her transition is eased by visits from Nat, the
captain’s son on whose boat Kit sailed to her new home, but life continues at a slow pace for her.
Before long, an unidentified disease falls upon the town, and many people are stricken with the
illness. Unable to determine a cause for the outbreak, Kit overhears a group of townspeople
plotting to capture Hannah as they assume only a witch could be responsible for the epidemic
that is sweeping through the community. Kit, with the help of Nat, is able to reach Hannah first
and help her escape to Nat’s father’s ship. With their original target gone, the townspeople now
turn their attention and anger upon Kit. Captured and imprisoned, Kit is tried the very next day
for the crime of witchcraft. Only through Nat’s help is Kit able to be found innocent and

released from prison and a certain death. Kit manages to continue living in Wethersfield for the

70



next few months, but when Nat returns on his next trip, this time with his own ship, The Witch,

Kit eagerly agrees to marry Nat and move on from her life in Wethersfield.

4.2.3 Phase 3 Newbery Orphan Narratives

" Mills Phase 1: . Mills Phase 2: \\> Mills Phase 3: N\ Post Mills:
SlopoR0AG ) / 1941 - 1960 1961 - 1980 ,/ 1981 - 2001

y

According to Mills (1987), the orphans during the 1960s to 1980 were characterized by angst,
anger, and bitterness. The following texts are the Newbery winners that fall into the time
constraints of Mills’ late orphan narrative phase. There are 10 texts that fall into this category:
Island of the Blue Dolphins (O’Dell, 1960), The Bronze Bow (Speare, 1961), I, Juan de Pareja
(de Trevifio, 1965), Up a Road Slowly (Hunt, 1966), From the Mixed-Up Files of Mrs. Basil E.
Frankweiler (Konigsburg, 1967), The High King (Alexander, 1968), Summer of the Swan (Byars,
1970), Julie of the Wolves (George, 1972), The Slave Dancer (Fox, 1973), and The Grey King

(Cooper, 1975).

4.2.3.1 Island of the Blue Dolphins (1961)

The 1961 Newbery Award winner, Island of the Blue Dolphins, by Scott O’Dell, was inspired by
the true story of Juana Maria, a Nicolefio Indian better known as “The Lone Woman of San
Nicolas Island,” who lived alone on San Nicolas for 18 years. This first person narrative is told
from the perspective of Karana, the 12-year-old daughter of the island chief. The story begins

when an Aleut ship arrives on San Nicolas Island. The Russian hunters aboard the ship barter a
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deal with the reluctant island chief; the native population will allow the hunters to hunt otters,
and in return, the hunters will give the natives goods worth half the catch. Prior history has made
the natives wary of Aleut shipmen, though, and the natives keep close watch on the visiting
hunters. As the Aleut ship prepares to leave, the hunters provide only a small portion of the
payment due, and a skirmish erupts between the hunters and the island natives. Karana’s father,
the chief, and about half of the tribal men die during the fight, and the foreign hunters are able to
flee to the safety of their ship and depart.

The natives, devastated by the huge loss of life, select a new chief, Kimki, who realizes
the danger the island natives now face with so many of their young hunters dead. Kimki sets out
to find a better location for the tribe to live in which they will have a better food supply and
where the memory of their great loss will not be so vivid. Several months after Kimki sets sail, a
ship arrives at the island. Fearful more Aleuts have returned, the native population reacts with
trepidation until they realize the ship was sent by Kimki to take the islanders to their new home.
As they depart the island, Karana realizes that her younger brother, Ramo, is not among them.
Karana begs to return to the island to retrieve her brother, but the sailors, cognizant of the
changing tide, refuse to turn back to get him. Karana, desperate not to leave her brother, jumps
into the water and swims ashore. When she reaches the beach, she finds her brother, but the ship
has sailed, leaving the two children alone on the island. Karana is confident that a ship will
come back for them, but she realizes it will take time. The two children are not on the island
long, however, when wild dogs kill Karana’s brother. For Karana, she has now lost or been
separated from all her family, and she is completely alone on the island.

Time passes slowly for Karana following the death of Ramo. She holds out hope that a

ship will come for her, but as winter sets in, she resolves to take one of the canoes to a more
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hospitable island. Despite the effort it takes to drag one of the canoes to the water and start
paddling away from the only home she has even known, Karana is forced to return to the island
when she discovers the canoe is leaking. Unable to move to a new island, Karana undertakes the
task of building herself a shelter and a place to store food for protection from the elements and
the wild dogs roaming the island.

Time continues to pass marked only by Karana’s efforts to make a comfortable living
environment for herself, procure food, and fend off the wild dogs. Lonely, Karana rescues one
of the wild dogs that had been injured by one of her arrows and nurses it back to health. She
names the dog Rontu, or Fox Eyes, and the two become a family. With Rontu, Karana has found
companionship, and the two are inseparable. Karana and Rontu maintain a subsistence lifestyle
that follows a predictable routine until another Aleut ship arrives on the island. Karana and
Rontu hide, but they are discovered by an Aleut girl who tries to befriend Karana. When the
Aleuts leave, the subsistence routine returns, and Karana and Rontu continue on in their isolated
island life.

Years pass, and Rontu dies. Karana is grief stricken, as she buries her sole companion.
Her depression is not lifted until she captures another dog, which she believes to be one of
Rontu’s offspring. Karana names the dog Rontu-Aru, or son of Rontu. Rontu-Aru and Karana
fall into a similar pattern of life that Karana had lived with Rontu.

After an earthquake, Karana notices a ship approaching the island. While she realizes the
ship is not Aleut, she still fears for her safety and hides when the ship’s sailors come ashore.
Karana thinks she hears her name called, but she still refuses to reveal herself. The ship leaves,

and Karana and Rontu-Aru are left alone again on the island. It is two more years until another
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ship happens upon the island. At that time, Karana realizes that it is time to leave her island
home.

Karana departs the island with Rontu-Aru by her side, and she is taken to the Mission at
Santa Barbara where she learns, in time, that the ship carrying her fellow islanders sank in a
storm, which explains why no one returned for her and her brother quickly. Her perseverance
and courage, shown by her efforts to keep her family together and her years alone on the island,

paint the picture of a resilient and resourceful girl who endures despite all odds.

4.2.3.2 The Bronze Bow (1962)
In 1962, Elizabeth George Speare won her second Newbery Award for The Bronze Bow. The
story recounts the life of Daniel bar Jamin, a boy orphaned in Galilee during the time period of
Jesus’ life. As a young boy, Daniel witnessed the crucifixions of his father and uncle. Daniel’s
uncle, unable to pay his taxes, is sentenced to a life in the quarries. Daniel’s father attempts to
free the uncle, but he, too, is captured in the process. Both men are executed as an example and
warning to others, but the impact is far greater than that on Daniel’s immediate family. Daniel’s
mother, unable to bear the torment of grief, dies shortly thereafter, orphaning 8-year-old Daniel
and his 5-year-old sister, Leah. Further complicating the plight of the family, Leah appears to
lose her mind following the loss of her parents, and the townspeople assume she is possessed by
demons. Daniel’s ailing grandmother takes over the care of the children, but her age and health
render her unable to provide for them, and she has to resort to selling Daniel to a blacksmith.
While officially an apprentice, Daniel’s condition is basically one of slavery, and his
master is harsh, cruel, and bordering on the line of sadism in his treatment of Daniel. Unable to
tolerate his treatment, and consumed by a hatred of the Romans and a desire to avenge his

parents’ deaths, Daniel runs away to the mountains outside of Galilee. Nearly dead from his
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frantic escape and harsh life with the blacksmith, Daniel is rescued in the mountains by Rosh, the
leader of a band of rebels bent on driving the Romans out of Galilee. Daniel is adopted into
Rosh’s crew, and he spends the next several years in the mountains with Rosh and his band of
rebels learning to steal and fight. All the while, Daniel’s hatred of the Romans continues to
fester. Although Daniel is a tried and true member of the rebel clan, he still feels somehow alone
in the world.

Several years after Daniel became part of Rosh’s rebel force, he is on a scouting mission
and happens across two siblings he knew from his youth in Galilee, Joel and Thacia. The two
share what news they know of Daniel’s family in Galilee and Daniel’s former apprenticing
colleague, Simon the Zealot. Joel is quite eager to join the rebel force, but Rosh dissuades him,
as he would rather have Joel serve as a contact and spy. Joel shares news of Daniel’s
whereabouts with Simon the Zealot when he returns to Galilee, and Simon ventures into the
mountains to find Daniel. Simon informs Daniel that their old master has died, so he need not
fear returning to Galilee. Learning of the poor conditions of his grandmother and sister, Daniel
chooses to return, but vows to continue the fight and rejoin the rebels as soon as he can.

Daniel is shocked by the state in which he finds his grandmother and Leah. They are
living in complete poverty; his grandmother is near death and Leah has moved further into the
void of her weakened mental condition. Dismayed, Daniel resists the urge to immediately return
to Rosh in the mountains in order to bury his grandmother when she dies and assume care for his
sister. It is at this time that Simon encourages Daniel to accompany him to a synagogue to hear a
preacher, Jesus, speak. Daniel is taken by the gentle man, but cannot believe his kind nature will

do anything to help free the Jews from the yoke of Roman rule.
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Daniel’s plight in the city is made no easier by being in close proximity to Roman
soldiers. Unable to control himself, Daniel insults a Roman. He escapes, but is wounded from a
spear that has been thrust into his side. He seeks out Joel and his sister, and the two nurse Daniel
back to health. Despite Daniel’s persistent longing to return to Rosh, he stays in the city to look
after his sister, and he takes over Simon’s blacksmith shop as Simon leaves to follow Jesus.

Daniel, unable to be an active member of the rebel clan, uses his time in the blacksmith
shop to recruit others to join the rebel cause. Secret meetings are held, and entrance is granted
only to those who know the secret password from the Song of David: “Bronze Bow.” Daniel’s
time away from Rosh does not lessen his desire to be free of Rome, but it does lead him to
question if Rosh’s methods will ever succeed. Joel, who has been an active spy for the rebels, is
captured soon thereafter, and despite Daniel’s pleas, Rosh refuses to help free Joel. Unwilling to
accept this, Daniel leads his own small force of rebels he has recruited to free Joel. While they
are successful, the deaths and injuries they sustain lead Daniel to realize that it is not the Romans
they are weakening by their skirmishes, it is they themselves who are weakened.

While Daniel is away on his mission to rescue Joel, Leah befriends a Roman soldier,
Marcus. Daniel is furious about the contact between his sister and the Roman, and his anger
causes his sister to regress back into a withdrawn state, and she becomes severely ill. Marcus
tries to convince Daniel to let him take Leah to Corinth, where he is being transferred. Daniel
refuses such an idea and orders Marcus away even after Marcus tells him he is not a Roman,
rather a man of Gallian, who was forced into Roman service. But Daniels’s mind is set. His
sister’s health falters further, and he fears she will soon die. Daniel, feeling lost and helpless,
sends word to his old friend, Simon the Zealot. Simon brings Jesus to Daniel’s house, and Leah

is healed. It is then that Daniel realizes that perhaps messages of love, like Jesus teaches, rather
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than the hate Rosh promotes, are what is needed to make a difference in their lives. At this time,
Daniel makes his own leap of faith by choosing to put aside hate in favor of hope. While there
are no guarantees, Daniel realizes that hate will not lead to progress, but in reconciliation and
peace, there is a chance. Daniel, enlightened by his new realization, finds Marcus and offers to
let him say his farewell to Leah before he leaves for Corinth. In the end, Daniel finally feels

secure and at peace, and he is able to move forward with his new outlook on life.

4.2.3.3 I, Juan de Pareja (1966)

Elizabeth Borton de Trevifio won the 1966 Newbery Award for her historical and biographical
novel, I, Juan de Pareja. The story, told in first person by the protagonist, Juan, is set in 17"
century Spain. Juan is born into slavery in Seville, and when his mother dies when he is only 5-
years-old, he is left orphaned. Juan continues to serve his mother’s masters, but they are soon
stricken with the plague. Juan, too, is affected by it, but he survives. He is then inherited as part
of the property of his late masters’ estate by a nephew of the family, and he is sent to Madrid.
The man who accompanies Juan on his journey to his new maser is cruel and treats Juan poorly.
The man is often abusive, and he forces Juan to beg for food. By the time they reach Madrid,
Juan is in poor condition. His new master, Don Diego Velazquez, is appalled by the treatment
Juan so clearly endured on his journey, and he quickly dismisses the man who accompanied him
to Madrid.

Juan’s new master, Velazquez, is an artist, and Juan is tasked to help his new master in
his art studio. Juan learns how to mix and assemble colors, prepare paint palates, and frame
pictures. Juan desires to learn to paint, and from observing his skillful master, he is able to start
ascertaining the fundamentals of the art. There is, however, a Spanish law that forbids all slaves

from engaging in the arts, so Juan is unable to pursue his dream any further without fear of
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reprisal from the Spanish authorities. Two apprentices join Velazquez in his art studio, but it is
Juan who is the trusted helper that Velazquez relies upon there. Soon thereafter, Velazquez
receives a commission to paint a portrait of the king, and his success leads to an official position
as a court painter. Life continues apace for Juan in Velazquez’s service, even after Velazquez
moves his family into the palace and assumes his official court appointment.

When Velazquez is sent to Italy to buy and copy the art of the Italian masters, he takes
Juan with him. Both Velazquez and Juan are impressed with the work of the Italian artists,
although they find the artistic society of Italy is not open them. While in Italy, Juan secretly tries
his hand at painting, fulfilling his desire to paint on one level, but further fueling his passion on
another.

Velazquez is sent on a second trip to Italy, and again, he takes Juan with him. While the
pair is in Italy, Velazquez contracts an infection that renders his dominant right hand ineffective.
Juan, while resuming his own painting pursuits in secret, nurses Velazquez back to health and
helps rebuild his master’s confidence as an artist. Velazquez is able to resume work, and his first
piece is a portrait of Juan himself. The portrait garners such great attention for its stunning
quality that the artistic society of Italy opens to Velazquez, and he receives a number of
commissions, including one to paint the sitting pope, Pope Innocent X.

Velazquez is recalled to Spain shortly thereafter by the king, and upon their return, Juan
is no longer able to keep his painting secret from his master. Velazquez, who has come to
consider Juan more of a companion than a slave, is impressed by Juan’s efforts and immediately
frees Juan and promotes him to the rank of assistant in the art studio. Juan continues to work,
paint, and learn with Velazquez until Velazquez’s death several years later. Both Juan and the

king are greatly saddened by the loss. The king confers knighthood posthumously on the artist,

78



and as a final tribute to their dear friend, Juan guides the king’s hand as they paint the red Cross
of Santiago on Velazquez’s self portrait, thereby symbolizing his status as a knight of Spain.
While Treviiio’s account is fictionalized, the novel is grounded in the real life stories of
Juan and Velazquez. The painting Velazquez completed of Juan on his second trip to Italy is
indeed an actual painting, and it is displayed today in the Metropolitan Museum of Art in New

York City.

4.2.3.4 Up A Road Slowly (1967)
Irene Hunt won the 1967 Newbery Award for her novel, Up a Road Slowly. The story follows
the life of Julie Trelling for a period of 10 years. The novel, set in the first half of 20" century,
opens when Julie is 7-years-old and has just lost her mother. Julie and her younger brother Chris
are sent by her overworked and overwhelmed father to live with their Aunt Cordelia on her
aunt’s farm. Aunt Cordelia is a rural schoolteacher who, while not unkind, is strict and proper,
and Julie finds the shift from her warm and loving home into such a stark environment
challenging.

The novel follows Julie as she develops from a grieving child into a maturing teenager.
She grows ever more cognizant that everyone must walk their own “roads” themselves, however
difficult, and she begins to understand that as complicated as she believes her own road to be,
others have more challenging paths to face. Julie’s first lessons in understanding others come
from learning to accept her Uncle Haskell, Aunt Cordelia’s drunken brother who lives in the
farm’s carriage house. Haskell has little interest in Julie or her brother, and he certainly has no
interest in helping his sister maintain the farm. Julie also comes to understand that her aunt’s
tough exterior has been formed by years of selfless labor. Aunt Cordelia has no financial need to

teach in the one room school house in which she works, but she believes that her teaching is
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providing a service that the children in the area would otherwise not have the chance to receive,
so she teaches out of a sense of duty. Further, Cordelia has spent the rest of her time not only
tending to the needs of the farm, but also caring for her elderly mother and two elderly aunts.
Julie’s aunt has truly never had time for self or her own interests, and now that Chris and Julie
have arrived, Cordelia once again forgoes her own pleasures in life in order to ensure that she
provides as best as she can for the children.

As Julie grows up, she encounters others that make her realize that everyone has their
own burdens to carry. Aggie Kilpin, a girl with mental retardation who attends the one room
school in which Aunt Cordelia teaches, is shunned by the other children, including Julie. The
other children treat Aggie with disdain and try to avoid her, but it is not until Aggie dies that
Julie realizes, with regret, that her treatment of Aggie was unfair. Shortly thereafter, Julie’s
father, who has married the high school English teacher, asks Julie to return to living with him.
Julie has come to consider her aunt’s home her home, though, and she declines the offer. She
also realizes that being raised by her aunt has given her a deeper perspective of the world, and
she understands that, despite her aunt’s rather stringent use of affection, she could not consider
any other place to be home.

As Julie enters her high school years, she attends school in town and travels there each
day with her neighbor, Dan Trevort. In high school, Julie excels, particularly in writing, and
dreams of becoming a writer one day herself. Julie also falls in love with a new student, Brett.
While Brett seems to return Julie’s feelings, she later discovers that Brett was interested in no
more than Julie’s assistance in passing his English composition class. It is through this
experience that Julie realizes that all people are not always as they appear on the surface, and she

understands that despite her pain in this situation, her road is not as difficult as so many others
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that she has encountered. As her high school years draw to a close, Julie and Dan fall in love.
Aunt Cordelia, who does not disagree with the match, still insists that Julie attend college before
she makes any lifelong commitments. Julie, despite her reluctance to leave Dan for four years,
realizes that this is the road she truly must follow. She leaves to attend college and pursue her

dream of becoming a writer before she returns home and to Dan.

4.2.3.5 From the Mixed-Up Files of Mrs. Basil E. Frankweiler (1968)

In 1968 Elaine L. Konigsburg won a Newbery Honor for Jennifer, Hectate, Macbeth, William
McKinley, and Me, Elizabeth, as well as winning the Newbery Award for From the Mixed Up
Files of Mrs. Basil E. Frankweiler. From the Mixed Up Files of Mrs. Basil E. Frankweiler tells
the adventures of 11-year-old Claudia Kincaid. Claudia feels unappreciated at home and bored
to tears in school. Far be it from Claudia to runaway the “normal” way, however. Instead,
Claudia decides to runaway to the Metropolitan Museum of Art in New York City. The museum
is close enough to her home in Greenwich, Connecticut, it has all the creature comforts of indoor
living, and it has the promise of excitement. Not ready to journey on her own, though, Claudia
decides to select one of her three younger brothers to join her. Her brother, Jamie, who has an
uncanny knack at saving his allowance money, seems to be the most logical choice for her travel
companion, so she recruits him for the task.

Claudia and Jamie, despite Jamie’s reluctance, journey to New York City by train and
walk to the museum. The two manage to successfully integrate themselves into the everyday
functioning of the place. They hide in the restrooms when closing time arrives, they sleep on an
antique bed, and they join school tour groups to learn more about their new “home.” The pair

even finds a fountain that they use for bathing and as a source of spare change. While Claudia
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enjoys the adventure of living in the museum, she still does not feel special or unique as she
hoped she would.

Shortly after Claudia and Jamie arrive at the museum, the museum acquires a small statue
entitled “Angel.” Claudia is intrigued by the sculpture, and it becomes her goal to learn all she
can about it. The pair finds a patron’s discarded New York Times, and they read that the previous
owner of the statue is 82-year-old Mrs. Frankweiler. They also learn that Mrs. Frankweiler
bought the statue in Italy prior to World War II, she is extremely wealthy, and she lives on an
estate in Farmington, Connecticut. Claudia’s interest is further fueled by this information, and
she resolves that it is her mission to discover whom the artist is that created Angel. Knowing she
can learn no more in the museum, Claudia and her brother spend the last of their money to buy
train tickets to Farmington to continue Claudia’s quest to uncover Angel’s past.

When Claudia and Jamie arrive at Mrs. Frankweiler’s estate, she recognizes the children
as two runaways. She welcomes the children into her home, and after hearing their quest, she
agrees that the children may have one hour to review her files to see what they can learn.
Claudia jumps at the opportunity, and she quickly sets to task. Before long, she discovers a piece
of paper with Angel’s sketch. On the back of the paper is the name “Michelangelo.” Claudia is
thrilled as she had a hunch the famous Renaissance man was behind her beloved sculpture. Mrs.
Frankweiler admits she knew the true identity of the sculptor, but she had decided to keep it a
secret. Mrs. Frankweiler, who readily understands that Claudia’s quest was undertaken in order
to feel special, strikes a deal with the children. If the children keep the secret of the sculpture
now, she will leave the signed sketch for them in her will. Claudia hurriedly agrees, for this
secret will make her feel special. Jamie agrees, albeit because he reasons that he will lose a great

deal of money later on if he lets the secret slip now.
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Mrs. Frankweiler sends the children home in her Rolls Royce. The two are satisfied with
their adventure, and they are reunited with their family. Mrs. Frankweiler, who so graciously
accommodated the children’s rather peculiar request, writes their adventures down and sends the

text to her lawyer, the man who happens to be Claudia and Jamie’s grandfather.

4.2.3.6 The High King (1969)

The final volume of the Chronicles of Prydain, The High King, by Lloyd Alexander, won the
1969 Newbery Award. Set in the magical and mystical world of Prydain and based on the tales
of Welsh legends, the novel tells the final stages of the epic adventures of Taran, an orphaned
assistant pig-keeper turned leader in a newly formed kingdom. The final installment of the series
sets Taran on an adventure to retrieve the stolen magical black sword, Drynwyn. It is up to
Taran and his companions, King Gwydion, Princess Eilonwy, and a slew of other colorful
characters, to seek out the sword and return it to Prydain.

Taran and his group undertake their great task, and they encounter many obstacles and
face multiple battles along the way. Taran, as he has before, distinguishes himself for his
bravery, cunning, and courage, and it is through Taran’s quick thinking that many catastrophes
are averted. Taran and his group forge onward, and after a harrowing climb up a mountain,
Taran discovers where the magical sword has been hidden, retrieves it, and defeats the quickly
approaching enemy. After this final battle, one of Taran’s companions, King Gwydion, declares
that the Sons of Don, part of Taran’s group, must return to the land from which they came. In
doing so, they will take with them all the magical powers that currently exist in Prydain. Taran
knows this is a positive change, though, as it means that the people of Prydain will be the masters

of their own destinies, not subjected to the whim of those who can wield magical forces.
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As the group prepares to set sail to the magical land from which they came, the Summer
Country, Taran is invited to join them as a reward from his heroism. Taran takes the opportunity
to ask Princess Eilonwy, a member of the magical community leaving Prydain, to marry him.
She accepts his offer, teasing him that it took him long enough to finally ask her for her hand in
marriage.

When the day to set sail arrives, Taran realizes that he cannot leave his home as there is
so much to do now that the battles have ended and the powers of enchantment will be
disappearing soon. He decides to decline the offer to sail to the magical Summer Country, even
though he realizes this means he will lose Eilonwy. However, it is then revealed that Taran is the
answer to a mystical prophecy: a boy of no station in life will rise to become the successor of the
Sons of Don as the ruler of Prydain. Taran is to become the leader of the land, and Eilonwy
gives up her magical powers so that she may stay with Taran in Prydain and rule by his side as

his queen.

4.2.3.7 Summer of the Swan (1971)

Betsy Byars won the 1971 Newbery Award for Summer of the Swans. The main character, Sara,
is a 14-year-old girl who, along with her older sister, Wanda, and her younger brother, Charlie,
lives with her Aunt Willie in a small West Virginia town. Sara’s mother died 6 years before, and
her father’s inability to cope with the situation resulted in their current living arrangements.
While her father will occasionally visit on a weekend, he has distanced himself from Sara and
her siblings and responds to them with indifference. Sara prepares to spend her summer with her
friend Mary, watching TV, and helping care for her brother, Charlie. As a toddler, Charlie
suffered brain damage due to a high fever that left him unable to speak and mentally

handicapped. Sara is fiercely protective of Charlie, and tries to shelter him as best as possible
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from others. Sara still holds a grudge against a classmate of hers, Joe, for taking Charlie’s
pocket watch, and she has made it a personal mission to turn others against Joe for his actions,
despite the fact that Joe returned the watch to Charlie.

While Sara loves her brother dearly, she laments her lot in life, and is convinced her life
is on a downward spiral with little hope for improvement. Sara and Charlie settle into a
predicable summer routine, and Sara bemoans the monotony of it. When Sara learns of six
swans appearing at a nearby lake, she happily takes Charlie to the lake for the change of pace.
Charlie is enthralled with the swans, and it takes Sara practically dragging him away from the
lake to leave the swans at the end of the day. Charlie, however, is not to be deterred from seeing
the swans, and that evening, dressed in his pajamas and slippers, he sets out to see the swans on
his own. Charlie is unfamiliar with the path, and when he is chased by dogs, he quickly loses his
way in the woods and becomes hopelessly lost.

The next morning, Sara discovers that Charlie is missing and runs directly to the lake to
see if he had gone there. Charlie is nowhere to be found, though, so Aunt Willie calls the police
to seek help in finding the lost child. Aunt Willie also calls Sara’s father, who replies that he
will travel there to help only if Charlie does not show up by the evening. Sara, unwilling to wait
for help, sets out on her own to find Charlie. Sara first heads for Mary’s house to enlist her
friend’s help in the search. On her way, Sara encounters Joe. Joe offers to help in the search for
Charlie, but Sara is still furious about the watch prank and verbally berates Joe before storming
the rest of the way to Mary’s house. However, when Sara tells Mary about her encounter with
Joe, she learns that Joe was not, in fact, the watch thief. He had merely overheard some boys

talking about hiding Charlie’s watch, and he had taken upon himself to retrieve and return it.
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Sara is shocked by the truth, but she has little time to focus on it, as her first priority is to find her
brother.

Sara and Mary set off in the woods on their search, and it is not long before they run
across another search party that has formed. Joe had ignored Sara’s tirade and joined the other
search team, a fortuitous event as he had just discovered one of Charlie’s slippers. Sara and
Mary join the larger search group, and while they continue their search, Sara apologizes to Joe.
The search team continues to comb the woods, shouting Charlie’s name. At last, the sound
awakens Charlie, and he is found safe and sound. Sara, who has been asked to a party by Joe,
realizes that her problems are not as big or grand as the problems others face, and perhaps her

summer is not so dull after all.

4.2.3.8 Julie of the Wolves (1973)

Julie of the Wolves by Jean Craighead George, was the 1973 recipient of the Newbery Award.
This novel also has the distinction of being one of the most highly challenged Newbery winners,
and it ranks number 32 on the American Library Association list of the 100 Most Frequently
Challenged Books of the 1990s due to sexually violent content (American Library Association,
2012). The story chronicles the life of Miyax, also known as Julie. Miyax was born in the
Mekoryak settlement on Nunivak Island off the coast of Alaska to Eskimo parents. When Miyax
is 4-years-old, her mother dies, and her father, Kapugen, decides to abandon their white
influenced lives and return to their Eskimo roots. Kapugen takes his daughter to a remote Arctic
seal camp where she embraces the Eskimo lifestyle and quickly learns the language and customs
of her native people. When Miyax is 9-years-old, her Aunt Martha comes to the camp to inform

her father that Miyax must attend school, and makes arrangements to take Miyax back to
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Mekoryak with her. Kapugen agrees to send his daughter, but before she goes, he arranges a
marriage for Miyax with his hunting partner’s son, Daniel.

Miyax returns to Mekoryak and lives with her aunt while she attends school. She adopts
the American name, Julie, and starts to settle into her new life. Shortly after she arrives in
Mekoryak, however, Julie learns that her father did not return from his last seal hunt and is
presumed to be dead. Julie is greatly saddened by the loss of her father, but she comes to terms
with it over time as she adapts to her new lifestyle as an Americanized Eskimo. Julie attends an
American school, and she becomes friends and pen pals with a girl her own age, Amy, who lives
in San Francisco. Julie is greatly intrigued by the seemingly opulent lifestyle in which Amy
lives, and she hopes to one day have the opportunity to take Amy up on her offer to visit.

While Julie adapts to life in Mekoryak, living with her strict and cold aunt is difficult and
tense. When Julie turns 13, her father’s former hunting partner sends word that he would like
Julie to return to the hunting camp near Barrow and follow through on the arranged marriage.
Julie realizes that her aunt cannot possibly afford to send her on to high school, and,
acknowledging the difficult relationship between herself and her aunt, Julie decides to accept the
offer to return to the camp to follow through on the marriage. When Julie arrives back in
Barrow, she finds her betrothed to be to be suffering from a mental handicap, her future father-
in-law to be often drunk and abusive towards his wife, and her new role to be that of a seamstress
tasked with sewing parkas and boots for tourists. Julie still follows through on the marriage to
Daniel, but it is a marriage in name only. Daniel keeps to himself away from Julie, and Julie
spends her time working with her new mother-in-law earning income for the family.

Julie acclimates to her new life in Barrow, and while kept busy sewing goods for her

mother-in-law’s business, she still finds time to befriend another young bride, Pearl. Life
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continues apace for several months for Julie with long work days intermixed with a limited
amount of socialization time. Daniel, in the meantime, has been mocked by the other boys in the
camp for having a wife that he has not been able to “mate.” One afternoon, when Julie’s mother-
in-law leaves to bail Julie’s father-in-law out of jail for public drunkenness, Daniel takes the
opportunity to prove his manhood to the other boys of the camp and forcibly rapes Julie. After
the attack, Julie, with the help of her friend, Pearl, gathers supplies and leaves Barrow on her
own. She heads for Port Hope with the intention of finding work and passage on a ship heading
to San Francisco, where she can meet her former pen pal, Amy.

Julie reverts to her old name of Miyax as she starts her journey. She leaves Barrow at the
height of summer when the sun never sets, and there is no night sky with stars to guide her.
Within a few days into her journey, Miyax becomes disoriented and looses her way. She quickly
finds herself running low on food and completely lost. Miyax encounters a pack of wolves, and
she quickly realizes that the wolves are her only chance for survival in the Arctic tundra. She
stays near the wolves’ den and builds a sod house for her own protection while she observes the
wolves and their communication patterns. In her observations, she names each of the wolves and
begins to mimic their sounds and body language. Her efforts pay off as she is able to learn the
wolf “language” and become an accepted member of the pack.

Miyax forages for food, but she is also allowed to share in the meat the wolves procure
from their frequent caribou hunts. Miyax starts to cure meat for the winter as she realizes that
the upcoming change in seasons will mean that the wolves will have to move on, and she will be
left to her own devices. It is a comfortable existence for Miyax, save her need to be on constant
guard against the outcast wolf, whom she has named Jello, as the wolf repeatedly tries to raid her

winter food supply.
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As the wolves are preparing to move on, Miyax realizes that it is time for her to resume
her journey to Point Hope. Now that the days of the midnight sun are over, and Miyax can once
again see the night sky, she will be able to make her way to her destination by following the
North Star as her father taught her to do. When the wolves leave, Miyax ventures into their den
one last time. Upon returning to her own shelter to retrieve her supplies and start her own
journey, Miyax discovers that the outcast wolf, Jello, has returned to raid her supplies. She
manages to scare the wolf off, gathers the rest of her supplies, and sets out on her own toward
Point Hope. That night, however, Jello returns and steals her bag of supplies. Devastated,
Miyax realizes that she cannot continue on her journey to Point Hope without any provisions,
and she feels doomed to die in the tundra. The next morning, however, Miyax finds the
mutilated body of Jello near her camp and understands that the alpha male of the wolf pack,
Amaroq, turned on the rogue wolf to protect Miyax. Miyax is able to retrieve her pack, which is
missing only the food, and continues on her journey. She hunts small game as she travels, and
the wolves never seem to be too far away from her. As the weather starts to turn harsh and
colder, the wolves ensure that they are sharing their caribou kills with Miyax, and when she
stumbles across a grizzly bear, the wolves come to her aid and are able to protect her. She is able
to continue her journey successfully due to the intervention and assistance of the wolf pack.

During her trek, Miyax finds a small golden plover that is weak and lost. Miyax, seeing
herself in the bird, adopts the creature, names it Tornait, and nurses it back to health. Miyax
realizes that they are nearing civilization and becomes concerned for the safety of the wolf pack.
White hunters are fond of hunting the wolves, and Miyax fears having the wolves too close to
civilization will endanger the pack. Her fears are justified as a hunting plane shoots and kills

Amaroq and severely injures the next wolf in command, Kapur, the wolf Miyax named after her
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beloved father. Miyax is able to save Kapur. She nurses him back to health, and when he is
well, he is able to assume his role as leader of the pack and lead the wolves back to the tundra.
Miyax realizes that it is time for her to complete her journey, and she must complete it without
the wolves. No longer, however, does she wish to journey to San Francisco. The slaughter of
Amaroq by the white hunters’ plane left Miyax jaded and resentful of a culture that kills for no
reason, and she decides, instead, to live as a true Eskimo.

Miyax carves blocks of ice and builds a winter house for herself on the tundra and lives
off the land. One day, Miyax encounters an Eskimo hunting party and learns that her beloved
father is alive, well, and living nearby. As Miyax prepares to go find her father, the wolf Kapur
returns to her and indicates that the wolves would like Miyax to join their pack and travel with
them. Miyax fears her association with the wolves will only serve to endanger the pack that she
has grown to love, so she sternly sends the pack away. It is the last encounter she has with her
wolves.

Miyax sets out to find her father, and when she locates him, she is overjoyed that he is
truly alive. Despite her euphoria, Miyax is distraught as she realizes her father has adopted white
customs, married a white woman, and is now part of the “civilized” world he once distrusted and
shunned. Miyax cannot accept the new way of thinking adopted by her father and opts to return
to the tundra. Her bird and companion, Tornait, then dies, and Miyax is left completely on her
own. In the solitude she now finds herself, Miyax ponders whether the life she wants to lead is
even possible. With sad realization, she decides that the “hour of the wolf and the Eskimo is

over,” and she returns to her father’s adopted village to start a new life there.
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4.2.3.9 The Slave Dancer (1974)

Paula Fox won the 1974 Newbery Award for The Slave Dancer. The year is 1840, and while the
practice of slavery still exists in the Southern United States, slaving ships are now prohibited
from bringing new slaves into the country. The story unfolds around the life of 13-year-old
Jessie, who lives in the French Quarter of New Orleans with his widowed mother and his
younger sister. Jessie’s mother works as a seamstress, and while Jessie is able to earn extra
money to help support the family by playing his fife around the New Orleans docks, the family
still struggles to make ends meet. One evening, Jessie’s mother sends him to his aunt’s home to
borrow some candles so that Jessie’s mother and sister can work well past dark to complete a
large sewing order. Jessie does not make it back to his home that evening, though. Two sailors
kidnap Jessie and hurry him away into the night.

Jessie’s captors, whom he later recognizes as members of a group of sailors he had
entertained that very afternoon on the docks, take Jessie to The Moonlight. The unscrupulous
and mean spirited ship’s captain tells Jessie that the ship will sail to Cuba to purchase molasses,
but it is not long before Jessie learns that the ship is actually sailing to Africa and is none other
than an illegal slaving ship. Jessie has been kidnapped by crewmembers to play the fife on the
return trip from Africa, so that the newly captured slaves can dance and maintain their physical
prowess, thereby fetching a higher sale price once back in America. Jessie’s time on the ship en
route to Africa is a harrowing experience, and he witnesses what he believes to be the basest and
cruelest instincts men could possibly have. Once the ship reaches the Bight of Benin, however,
and one hundred Africans are packed into the hull of the ship, Jessie truly sees the horror of the

situation in which he has been placed.
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The trip back to America is a horrific experience for both Jessie and the newly captured
Africans. The slaves are brought in groups to the deck every day so that they can be fed and
exercised. While Jessie makes attempts to object to the outrageously poor treatment of the
Africans aboard the ship, no changes are made to their treatment, and Jessie is flogged for his
insubordination. Jessie tries to refuse to play his fife, but again, he is flogged for not following
orders. As the ship arrives off the coast of Cuba and negotiations are being made to sell the
slaves, the captain orders one last humiliation for the Africans. The crew dresses the slaves like
women, and they have a party on the ship before they must turn over their “cargo” and sail
onward to the United States. During the ill-conceived party, another ship’s sails appear on the
horizon, and chaos erupts as drunken crewmen, eager to not be caught with a ship full of slaves,
start throwing the Africans overboard. Jessie helps a captured boy his own age escape the
carnage, and the two hide in the ship’s hull. A battle ensues between the two ships and a storm
strikes. All the while, Jessie and the young African boy are trapped behind the hull’s doors. The
boys remain in this seclusion for several days until they feel the ship run aground. Jessie and his
companion pry their way out of the hull and discover that all the crew have either been killed or
are missing. Jessie and the African boy quickly jump into the water and swim ashore before any
other trouble can arise from being on the ship.

Jessie and the African boy find themselves on coast of Mississippi and are rescued by an
old man who had once been a slave. The old man takes the boys in, nurses them back to health,
and makes arrangements for each boy to continue on his journey. The African boy, now known
as Ras, is slipped into the Underground Railroad network so that he may make it to the North
and escape the life of slavery he had been facing. Jessie is given food and directions back to

New Orleans. He also receives a plea from the old man that his hidden home in the deep
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recesses of the Mississippi forest not be revealed for fear he would be recaptured and forced into
slavery again.

Jessie is able to return home to New Orleans without further trouble, but he arrives home
completely changed by the experience. In the postscript of the novel, the reader learns that
Jessie, no longer able to handle being around the practice of slavery, moves to Rhode Island,
where there are no slaves, and later sends for his sister and mother to join him there. When the
Civil War begins, Jessie fights for the Union Army. He survives the war, despite spending time
in Andersonville as a prisoner of war. He returns to Rhode Island after the war to resume his life
and to attempt to repress the horrible memories from his trans-Atlantic voyage. For all his
efforts, though, Jessie is never able to listen to music again without being reminded of the

terrible things he witnessed while on the slaving ship.

4.2.3.10 The Grey King (1976)

Susan Cooper’s contemporary fantasy, The Grey King, won the 1976 Newbery Award. The
Grey King 1s the penultimate book in a five part series, The Dark is Rising. Cooper weaves a
modern fantasy tale intertwined with Welsh folklore and Arthurian Legend. In prior books, the
reader is introduced to the protagonist, 11-year-old Will Stanton, who is the last-born of the “Old
Ones.” The Old Ones are servants of the Light, immortals who protect the world from being
overtaken by the forces of the Dark. At the start of the fourth novel, Will is stricken with
hepatitis, so his mother sends him to Wales to live with his uncle in the country while he
recuperates. While with his uncle, Will knows he needs to not only recover from his illness, but
he also needs to set out on a quest to recover the magical harp of gold. The harp will awaken the

Sleepers, allies of the Light who will join in the final battle against the powers of the Dark.
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Will is joined on his adventures by Bran, the son of a sheepherder who works for Will’s
uncle. Will learns that Bran has been contacted by one of the Old Ones and told that he must
help Will on a quest. On their journey, the pair must face the Grey King, one of the Dark
powers, high in the mountains of Wales. Led by poetic verses that Will seems to implicitly
know, the boys find and follow an old trail leading them to the Grey King. The pair has to pass
through treacherous paths and solve magical riddles, but they manage to survive the trek and
answer the riddles correctly, and they are rewarded by receiving a chest containing the precious
golden harp.

The boys, armed with the newly acquired harp, venture on to face the Grey King. As
they travel, the Grey King puts obstacles in their way, but the boys are able to overcome all the
challenges through cunning and quick thinking. The two venture forward, and Will is able to
wake the Sleepers who come to the aid them in their battle. It is then that Bran’s true identity
comes to light. He is the son of King Arthur and Queen Guinevere, brought forward in time
through magic to be raised until it is safe enough for him to return to his parents and his rightful
time. Will understands that it is his duty