How Do (or Should) We Prepare the Next Generation of Faculty in LIS and iSchools?

Richard J. Cox, Professor
School of Information Sciences
University of Pittsburgh
135 N. Bellefield
Pittsburgh, PA 15260
rcox@mail.sis.pitt.edu

DRAFT

Introduction

Ask any tenure-stream or tenured faculty member about how well prepared he or she was for entering the academy and the sense of a lack of preparation sounds clear and true.  University teaching is often the focus of such comments. One estimate is that only about fifty percent received any preparation for university teaching, and, to compound problems, most doctoral students are being prepared to be researchers but little else.[endnoteRef:1] Jonathan Cole, in his sweeping history and analysis of the American university, likewise suggests that we do not do a good job in preparing future faculty to understand the values and roles of the academy.[endnoteRef:2] And this is not a new problem. A half-century ago, Jacques Barzun comments,  "College and university teaching is thus the only profession (except the proverbially oldest in the world) for which no training is given or required. It is supposed to be 'picked up.'"[endnoteRef:3]   [1:  See Richard Arum and Josipa Roksa, Academically Adrift: Limited Learning on College Campuses (Chicago: University of Chicago Press, 2011). This book focuses on undergraduate teaching, but there is no reason to assume that the problems do not extend to graduate programs.]  [2:  Jonathan Cole, The Great American University: Its Rise to Preeminence; Its Indispensable National Role; Why It Must Be Protected [New York: Public Affairs, 2009], p. 502.]  [3:  Jacques Barzun, The American University: How It Runs, Where It is Going, 2nd ed. (Chicago: University of Chicago Press, 1993; originally published 1968), p. 36.] 

Such concerns are not just targeted at teaching issues. Across university programs, administrators and prospective or experienced faculty have been concerned about just how well=prepared new faculty hires are for their first positions. As C. M. Golde states, “New faculty members are expected to arrive on campus ready to start work; there is little ramp-up time or on-the-job training.”[endnoteRef:4]  There have been efforts to develop programs to improve the ways by which doctoral students prepare for academic careers, stressing how to prepare them to be teachers, strengthening the mentoring relationship, and orienting them to the realities of what faculty do in universities.[endnoteRef:5] [4:  C. M. Golde, “Applying Lessons from Professional Education to the Preparation of the Professoriate,” New Directions for Teaching and Learning, no. 113, (Spring 2008): 17-25 (quotation, p. 18)]  [5:  J. G. Gaff, “The Disconnect Between Graduate Education and Faculty Realities: A Review of Recent Research,” AAC&U Liberal Education, 88, no. 3 (2002), 6–13.] 

Is it any different for those who hold faculty positions in library, library and information science, or information schools? The amount of reflection or research about doctoral programs in our field is rare in comparison with that of the professional masters degree. When we do see studies about LIS doctoral education, they are sometimes not conclusive about their purposes.  As one study indicates, there is a mixture of opinions about whether the pathway to a faculty position is via orienting the students to be researchers or the efforts of doctoral advisors to be mentors and role models; such studies suggest that individual faculty work with doctoral students to help acculturate them to the university environment.[endnoteRef:6] Obviously, there are good mentors, but relying exclusively on such an approach (rather than formal courses and other approaches) for preparing the next generation of faculty seems fraught with problems. [6:  Cassidy R. Sugimoto, “Are you my mentor? Identifying mentors and their roles in LIS doctoral education,” Journal of Education for Library and Information Science. 53 (Winter 2012): 2-19.] 

In reflecting on doctoral programs in our field, we recognize that they have changed along with the transformation of our programs. A quarter-of-a-century ago, Richard Gardner notes that the doctoral programs demonstrated little that was different from the masters programs in terms of courses, including even any sense of distinction in purpose.[endnoteRef:7] Others have documented how some LIS doctoral programs have shifted to encompass non-academic, non-research careers.[endnoteRef:8] And we have to bear in mind that we may be in a trend where an increasing number of faculty in LIS or Information schools are holding degrees in other fields.[endnoteRef:9] Even the discussion about the nature and purpose of iSchools has been limited to the increased focus of these schools on research, not on other aspects of what faculties do.[endnoteRef:10]  [7:  Richard K. Gardner, Education of Library and Information Professionals:  Present and Future Prospects (Littleton, CO: Libraries Unlimited, 1987), p. 66.]  [8:  Kathleen de la Pena McCook, Opportunities in Library and Information Science Careers (New York: McGraw-Hill Professional, 2009), p. 65.]  [9:  Cassidy R. Sugimoto, Terrell G. Russell, Sheryl Grant, “Library and Information Science Doctoral Education: The Landscape from 1930-2007,” Journal of Education for Library & Information Science, 50, no. 3 (2009), 190-202 (see page 199). See also, George W. Whitbeck, “Doctoral Programs in Library and Information Science: An Update,” Journal of Education for Library and Information Science , 32, (Fall - Winter, 1991), 178-187.]  [10:  Paul T. Jaeger, Jennifer Golbeck, Alison Druin, and Kenneth R. Fleischmann, “The First Workshop on the Future of iSchool Doctoral Education: Issues, Challenges, and Aspirations,” Journal of Education for Library and Information Science 51 (July 2010): 201-208. This is a report on the first effort to address the lack of discussion about what should happen to doctoral education in iSchools, since most of the focus has been on masters education.  For another example of the continuing focus on research, see Dan Wu, Daqing He, Jiepu Jiang, Wuyi Dong, Kim Thien Yo, “The State of iSchools: An Analysis of Academic Research and Graduate Education,” Journal of Information Science 38, no 1 (2011): 15-36.] 

The purpose of this paper is to discuss a course I teach, “Academic Culture and Practice,” intended to prepare doctoral students for academic careers. In an informal survey of LIS and I-School doctoral programs, I was only able to identify a few other doctoral seminars intended to provide preparation for academic careers. These courses include “Academic Work,” offered at UCLA; “The Scholarly Career,” offered at Texas Woman’s University; and “The Engaged Intellectual: An Introduction to Research and Academic Work,” offered at the University of Maryland. There are other approaches to accomplishing some level of acculturation within the academy – such as formalized weekly discussion groups on research and publication (such as happens at Drexel), introductory doctoral seminars (such as at Emporia State University and Simmons College), and introduction to doctoral research seminars (such as is offered at Indiana University). After a discussion about my own course, and its origins and various results, I will compare it to the several other similar courses. Then, I will speculate about some issues concerning the production of new faculty for LIS and iSchools that we need to consider anew.
Academic Culture and Practice

I am not exactly sure when I began to read deeply and broadly about the nature of higher education, but it was not long after I joined the faculty in the late 1980s. I had never set out to become an academic, but it happened and I was not completely prepared for it like so many others. In search of answers about the nature of the role of faculty, I began to read in a rather indiscriminate fashion, As time passed, I began to refer doctoral students to seminal or classic works about various academic functions and issues and, in the ensuing discussions, I began to realize that they seemed unprepared for academic careers (even more than my own lack of readiness). I then experimented with a doctoral seminar I called “Academic Culture and Practice,” receiving positive re-enforcement from the students that this course was covering new and significant material for them. This course has been offered as both an elective LIS doctoral seminar and the required LIS introductory doctoral seminar.  It has been positively received by students taking it, has resulted in some published essays, and has established itself in the LIS curriculum.
The course has three aims: it introduces doctoral students to the nature, history, and purpose of higher education, with a focus on the American university system; students learn about critical issues confronting Schools of Library and Information Science and iSchools; and, the course provides a framework for enabling doctoral students to consider their own interests in and aspirations for academic teaching and research careers. When the seminar is offered as the introductory doctoral seminar, it includes a fourth aim – the requirements for completing the LIS doctoral program, including required courses, the Preliminary Examination, the Comprehensive Examination, the Dissertation Committee, the Dissertation Proposal, and the Dissertation. The course provides an intensive reading experience in the growing literature on higher education and the role of faculty, including the changing nature of the university; the idea of the university; the history of higher education; the role of faculty; the place of professional schools in higher education; the corporate university; the faculty and scholarship; the faculty and reading; the faculty and teaching; the faculty and writing; the faculty and publishing; the faculty and intellectual property; and the faculty and free speech. Ronald Barnett, in his interesting book on “being” a university, states, "Universities are now matter-of-fact places. Missions have explicitly to be set out; learning outcomes have to be stated; assessment rules have to be made fully transparent; likely employment routes have to be specified; the impact of research has to be spelt out even in advance of conducting the research; accounts have to be rendered and risk has to be computed. Universities are no longer permitted to be places of mystery, of uncertainty, of the unknown. The mystery of universities has ended."[endnoteRef:11]  In my seminar I explore whether this statement is accurate and what it means (and, to be candid, I still find a lot of mysteries). [11:  Ronald Barnett, Being a University (London: Routledge, 2011), p. 15.] 

The seminar is primarily a reading seminar, seeking to immerse doctoral students in the recent, classic, and controversial writings about the nature and state of higher education. Each student selects one book from each week’s bibliography and leads the discussion of the book in class. These readings do not constitute a comprehensive bibliography on higher education issues and topics; instead, these readings reflect a representative range of research studies, memoirs, policy reports, and polemics about the role of higher education in society read and selected by me.  If a doctoral student has an alternative monograph or report he or she wants to read and discuss, the student can make such a request for my approval. Each student discussing a book is expected to highlight aspects of the readings relevant to the understanding of the education of information professionals.   In preparation for leading the class, the student is expected to do literature searches related to the publication’s topic and to comment on other relevant readings.  Students are also expected to peruse the Chronicle of Higher Education, The Chronicle Review, Inside Higher Education and the JESSE listserv. Students are also encouraged to attend various faculty meetings and the Board of Visitors annual meeting in order to see faculty governance in action (or, sometimes, inaction).
I have required two different kinds of research assignments. In several offerings of the course, I have allowed students to research and write about any aspect of LIS education and research that they are interested in. While I like the nature of the assignment and the ongoing discussion and critiquing of students about each other’s work, the end products have been a mixed bag (primarily, I think, because these are first-term doctoral students just beginning their programs). More recently, in 2010 and 2012, I have had the students work on a group project. In the former offering, while the university and our School were engaged in the Middle States Accreditation process, we worked as a group on how the relatively recent emergence of the iSchool was being defined and how it is being assessed (resulting in a publication).[endnoteRef:12] More recently, given SIS faculty interest in how our peer review of teaching compares to other schools and academic units, the seminar worked on how such reviews are handled by collecting policy and procedure statements in comparable iSchools, analyzing how teaching reviews have been discussed in the research and professional literature concerning LIS and Information Schools, and examining how teaching has been considered as a topic in the research, scholarly, and other literature about higher education. [12:  Richard J. Cox, Eleanor Mattern, Linsday Mattock, Raquel Rodriguez, and Tonia Sutherland, “Assessing iSchools,” Journal of Education for Library and Information Science 53 (October 2012): 303-316.] 

What has been more successful, at least on a personal level, has been having students prepare position papers (1000 words) on their research aims and teaching philosophies, statements commonly submitted as parts of applications for faculty positions. The purpose of this assignment is to get seminar participants to begin to think about their own research agendas and career objectives, as part of professional LIS or Information schools in universities. While students balk a bit about tackling these assignments in the first term of their doctoral programs, the exercise is a good one for getting them to begin to focus on dissertations and teaching assignments later in their programs. These documents are something that they can repeatedly return and revise as needed.
The heart of the course is the readings and the students’ reactions to them. Students often possess a superficial understanding of the university and its mission, more often than not formed by romantic notions of what faculty do, fiction drawing on the eccentricities of university life, and movies, from Animal House to Smart People, capturing the drama and absurdities of faculty meetings and student life. Fortunately, there is a broad range of both scholarship on and parody of higher education enabling students to discern all facets of what goes on in the academy.[endnoteRef:13] We can begin with an account of a writer preparing her commencement speech and a professor, dying of cancer, giving his last lecture – telescoping the full range of academic careers into one class session and generating some reflection on how these students see their nascent academic careers.[endnoteRef:14] Then we turn to considering the historic idea of the university and its historical evolution, seeking to get students to relate their own career goals to what the university has become and to reflect on some of the major definitional classics.[endnoteRef:15] [13:  For typical higher education humor, see Adam Ruben, Surviving Your Stupid Stupid Decision To Go To Grad School (New York: Broadway Books, 2010).]  [14:  Ann Patchett, What Now? (New York: HarperCollins, 2008); Randy Pausch, with Jeffrey Zaslow, The Last Lecture (New York: Hyperion, 2008).]  [15:  Clark Kerr, The Uses of the University (Cambridge: Harvard University Press, 1963); Jaroslav Pelikan, The Idea of the University: A Reexamination (New Haven: Yale University Press, 1992), commenting on John Henry Newman’s nineteenth-century benchmark statement. Dealing with the history of the university is a bit more challenging, although studies such as Garry Wills, Mr. Jefferson’s University (Washington, D.C.: National Geographic, 2002), William Clark, Academic Charisma and the Origins of the Research University (Chicago: University of Chicago Press, 2006), and John R. Thelin, A History of American Higher Education (Baltimore: Johns Hopkins University Press, 2004) are useful for laying out the historical context. International students are given the opportunity to introduce seminar participants to the history of higher education in their own countries.] 

The major feature of debate, discussion, and research in higher education has been that concerning the so-called corporate university.  Many outsiders such as policymakers and media pundits, as well as parents often paying the bills, have questioned just what is happening with the modern university.  Friends and foes alike want to know more about what is being taught, how efficiently the university is being run, why costs seem to be out of control, and just how practical or useful is the research being done by universities and their faculties. For better or worse, this notion of the university helps to frame the seminar discussions for how different the university is from what it was just a quarter-of-a-century ago. Indeed, this issue helped me to write a book about the transforming nature of the professional schools we work in, although it generated little discussion in the professional literature (in fact, the information professions seem to pay little attention to the literature about higher education).[endnoteRef:16] Studies and polemics have poured from the presses decrying the takeover of the modern university by the corporate mindset, where students become customers, everything is for sale, and the financial bottom line is the critical metric for evaluating the state of higher education.[endnoteRef:17]  Regardless, universities have to pay their bills, and the financial structure of higher education has become more uncertain with declining government support and greater competition for career training.  What is now being discussed has striking similarities to issues that have challenged professional schools for generations, but the corporate trend in higher education ought to cause these schools to re-evaluate their own missions, priorities, and prospects. Can a faculty member function as both teacher and scholar in the new breed of university?  Can a faculty member recognize his or her own academic standards in this changing environment? In considering the role of faculty, we have a nice array of publications from manuals about how to be successful to studies about why individuals succeed or fail in their academic callings.[endnoteRef:18] [16:  My book is The Demise of the Library School: Personal Reflections on Professional Education in the Modern Corporate University (Duluth, Minn.: Library Juice, 2010). See also, Juris Dilevko, The Politics of Professionalism: A Retro-Progressive Proposal for Librarianship (Duluth, MN: Library Juice Press, 2009).]  [17:  For a sampling of notions about the corporate university and its implications, see Stanley Aronowitz, The Knowledge Factory: Dismantling the Corporate University and Creating True Higher Learning (Boston: Beacon Press, 2000); Derek Bok, Universities in the Marketplace: The Commercialization of Higher Education (Princeton: Princeton University Press, 2003); Henry A. Giroux, The University in Chains: Controlling the Military-Industrial-Academic Complex (Boulder, CO: Paradigm Publishers, 2007); Eric Gould, The University in a Corporate Culture (New Haven: Yale University Press, 2003); Benjamin Johnson, Patrick Kavanagh, and Kevin Mattson, eds., Steal This University: The Rise of the Corporate University and the Academic Labor Movement (New York: Routledge, 2003); Louis Menand, The Marketplace of Ideas: Reform and Resistance in the American University (New York: W.W. Norton and Co., 2010); Richard S. Ruch, Higher Ed, Inc.: The Rise of the For-Profit University (Baltimore: Johns Hopkins University Press, 2001); Donald G. Stein, ed., Buying In or Selling Out?  The Commercialization of the American Research University (New Brunswick, NJ: Rutgers University Press, 2004); Gaye Tuchman, Wannabe U: Inside the Corporate University (Chicago: University of Chicago Press, 2009); and Jennifer Washburn, University, Inc.: The Corporate Corruption of American Higher Education (New York: Basic Books, 2005).]  [18:  An example of a practical guide is Steven M. Cahn, From Student to Scholar: A Candid Guide to Becoming a Professor (New York: Columbia University Press, 2008) or the more humorous Paul Gray and David E. Drew, What They Didn’t Teach You in Graduate School: 199 Helpful Hints for Success in Your Academic Career (Sterling, VA: Stylus, 2008). There are also memoirs, both positive and painful, such as James Lang, Life on the Tenure Track: Lessons from the First Year (Baltimore: Johns Hopkins University Press, 2005) and Don J. Snyder, The Cliff Walk: A Memoir of a Job Lost and a Life Found (Boston: Little Brown and Co., 1997). There is a richness of novels depicting academic life, nicely considered in Elaine Showalter, Faculty Towers: The Academic Novel and Its Discontents (Philadelphia: University of Pennsylvania Press, 2005). For a research study, albeit with tough love-like messages, see Cathy Ann Trower, Success on the Tenure Track: Five Keys to Faculty Job Satisfaction (Baltimore: Johns Hopkins University Press, 2012).] 

Many commentators on higher education have examined the professional school in the modern research university as both a natural manifestation of the university and the bane of its existence. Although one of the hallmarks of the rise of the modern university in the past century has been the creation of professional schools and the development of disciplines, the professional schools have often had a tenuous, stormy relationship to the university.  Understanding the position of these schools in the university is critical to an individual preparing to be an academic in a professional school. Fortunately, we have witnessed in recent years the growth of studies on important professional schools – journalism, business, education, and law schools- - with eerily similar problems and issues to those of LIS and iSchools.[endnoteRef:19] [19:  Neil Henry, American Carnival: Journalism Under Siege in an Age of New Media (Berkeley: University of California Press, 2007); Rakesh Khurana, From Higher Aims to Hired Hands: The Social Transformation of American Business Schools and the Unfulfilled Promise of Management as a Profession (Princeton: Princeton University Press, 2007); David F. Labaree, The Trouble with Ed Schools (New Haven: Yale University Press, 2004); and Brian Z. Tamanaha, Failing Law Schools (Chicago: University of Chicago Press, 2012).] 

A substantial part of the seminar focuses on five basic faculty responsibilities – scholarship, reading, teaching, writing, and publishing. At first, we handle the general nature of scholarship, how faculty carve out time for scholarly activities amongst all the other pressures they contend with – from personal life to academic chores to communicating with the general public.[endnoteRef:20] Higher education has become dependent on the World Wide Web and, as one result, the art and understanding of the value of reading seems to have fallen by the wayside.  Faculty members browse through the Web looking for materials to use in lectures or to adopt as inexpensive, convenient readings for students.  Students search quickly and often sloppily for materials to use in papers or PowerPoint presentations.  And, because of such activities, reflection and learning are adversely affected.  Some, especially those in library and information science schools, defend the move from books and reading as due to the decline of the importance of print, the creation of a new virtual library, and the demands of teaching practical skills to individuals who will function as information professionals.  Yet, reflective reading is critical to any individual who strives to be a scholar and to function as an academic.  Reading is not just about training or entertainment, but it is essential to developing a well-rounded life. Immersing students into the variety of scholarly and popular books about reading and the future of the book generates all kinds of useful discussion about how reading remains as a useful topic in LIS and iSchools.[endnoteRef:21] [20:  Examples of readings include James Axtell, The Pleasures of Academe: A Celebration and Defense of Higher Education (Lincoln: University of Nebraska Press, 1998); Rachel Hile Bassett, ed., Parenting and Professing: Balancing Family Work with an Academic Career (Nashville: Vanderbilt University Press, 2005); David Damrosch, We Scholars: Changing the Culture of the University (Cambridge: Harvard University Press, 1995); Cornelia Dean, Am I Making Myself Clear? A Scientist’s Guide to Talking to the Public (Cambridge: Harvard University Press, 2009).]  [21:  Sven Birkerts, The Gutenberg Elegies: The Fate of Reading in an Electronic Age (Boston: Faber and Faber, 1994); R. Howard Bloch and Carla Hesse, eds., Future Libraries (Berkeley: University  of California Press, 1995); Mark Edmundson, Why Read? (New York: Bloomsbury, 2004); Jason Epstein, Book Business: Publishing Past Present and Future (New York: W. W. Norton, 2002); Rebecca Knuth, Libricide: The Regime-Sponsored Destruction of Books and Libraries in the Twentieth Century (Westport, Conn.: Praeger, 2003); Alberto Manguel, A History of Reading (New York: Viking, 1996); Geoffrey Nunberg, ed.  The Future of the Book (Berkeley: University of California Press, 1996); James Raven, ed., Lost Libraries: The Destruction of Great Book Collections since Antiquity (New York: Palgrave Macmillan, 2004); André Schiffrin, The Business of Books: How International Conglomerates Took Over Publishing and Changed the Way We Read (New York: Verso, 2000); and Lindsay Waters, Enemies of Promise: Publishing, Perishing, and the Eclipse of Scholarship (Chicago: Prickly Paradigm Press, 2004).] 

Closely connected to the process of scholarship and reading is the development of writing habits and skills. Writing is not a magical process, but it is hard work, marked by trial and error, discouragement, and often, unexpected results.  Too often working academics and professionals are focused on the mechanics of both research and writing, rather than the art of writing the research in a manner that enables it to be read and comprehended. Should faculty seek to become “public” scholars, that is, writing in a way that is comprehensible to the public and relevant to current societal issues and concerns?  Do LIS or I-Schools have a particular responsibility (and opportunity) to do this? The upsurge in quality books and studies about writing certainly suggest that this is a rediscovered aspect of the academic life.[endnoteRef:22] From writing we move to the challenges of publishing. Every doctoral student, successful ones at least, will write a dissertation.  The quality of the dissertation, not only its ability to demonstrate research competence, but its relevance to the profession and its potential for publication, will make or break a fledgling academic career. One’s commitment to writing for publication is something that anyone pursuing an academic career should contemplate as carefully as possible. I try to orient students to the advice manuals on writing dissertations and other guides suggesting how to move into the publishing of books and articles both digitally and in print.[endnoteRef:23] [22:  Jacques Barzun, Simple and Direct: A Rhetoric for Writers, rev.ed. (Chicago: University of Chicago Press, 1985); Frank L. Cioffi, The Imaginative Argument: A Practical Manifesto for Writers (Princeton: Princeton University Press, 2005); Scott F. Crider, The Office of Assertion: An Art of Rhetoric for the Academic Essay (Wilmington, Del.: ISI Books, 2005); Jonathan Culler and Kevin Lamb, eds., Just Being Difficult? Academic Writing in the Public Arena (Stanford, CA: Stanford University Press, 2003); W. Brad Johnson and Carol A. Mullen, Write to the Top!  How to Become a Prolific Academic (New York: Palgrave Macmillan, 2007); Anne Lamott, Bird by Bird: Some Instructions on Writing and Life (New York: Anchor Books, 1994); Jane E. Miller, The Chicago Guide to Writing About Numbers (Chicago: University of Chicago Press, 2004); Paul J. Silvia, How to Write a Lot: A Practical Guide to Productive Academic Writing (Washington, D.C.: American Psychological Association, 2007); and Helen Sword, Stylish Academic Writing (Cambridge, MA: Harvard University Press, 2012); ]  [23:  Joan Bolker, Writing Your Dissertation in Fifteen Minutes a Day: A Guide to Starting, Revising, and Finishing Your Doctoral Thesis (New York: Henry Holt and Co., 1998); William Germano, Getting It Published: A Guide for Scholars and Anyone Else Serious About Serious Books (Chicago: University of Chicago Press, 2001); William Germano, From Dissertation to Book (Chicago: University of Chicago Press, 2005); Kathleen Fitzpatrick, Planned Obsolescence: Publishing, Technology, and the Future of the Academy (New York: New York University Press, 2011); Beth Luey, ed., Revising Your Dissertation: Advice from Leading Editors (Berkeley, CA: University of California Press, 2004);  Franklin H. Silverman, Authoring Books and Materials for Students, Academics, and Professionals (Westport, Conn.: Praeger, 1998); Franklin H. Silverman, Publishing for Tenure and Beyond (Westport, Conn.: Praeger, 1999); and Eviatar Zerubavel, The Clockwork Muse: A Practical Guide to Writing Theses, Dissertations, and Books (Cambridge: Harvard University Press, 1999).] 

As more and more doctoral programs de-emphasize teaching and focus on research and publication, I try to strike a balance and consider teaching as essential to all professional schools no matter what kind of university they reside in. Teaching is often something taken for granted, as a task anyone can do and anyone with a research agenda and accomplishments will be successful in doing.  Yet, teaching is a complicated, time-consuming responsibility where there have been more failures than successes and, just to make it all that greater of a challenge, where one often has little sense of whether they have succeeded or failed.  Fortunately, we are seeing more studies and descriptions of the characteristics of good teaching.  University teaching is not something to be seen as a burden or dismissed too lightly but rather that it is at the heart of the academic’s work and calling.  We have many fine books presenting the critical elements of teaching and how it should be evaluated as part of academic careers.[endnoteRef:24] [24:  James M. Banner, Jr., and Harold C. Cannon, The Elements of Teaching  (New Haven: Yale University Press, 1997); Jacques Barzun, Begin Here: The Forgotten Conditions of Teaching and Learning (Chicago: University of Chicago Press, 1992);  Ken Bain, What the Best College Teachers Do (Cambridge: Harvard University Press, 2004); Alan Brinkley, et al, The Chicago Handbook for Teachers: A Practical Guide to the College Classroom, 2nd. ed (Chicago: University of Chicago Press, 2011); Peter Filene, The Joy of Teaching: A Practical Guide for New College Instructors (Chapel Hill: University of North Carolina Press, 2005); Jay Parini, The Art of Teaching (New York: Oxford University Press, 2005); and Bill Smoot, Conversations with Great Teachers (Bloomington: Indiana University Press, 2010).] 

The seminar ends with discussions about issues, intellectual property and free speech, that are directly connected with direct relevance to the teaching and research of LIS and Information Schools. Intellectual property has become one of the great contested issues for librarians, archivists, and other information professionals.  It may seem ironic that one of the hottest parts of the battlefields is right in the university itself.  As faculty in these schools strive to introduce students to the parameters and perils of intellectual property issues, they may as well discuss their own work, labor that their university may claim it owns.  What happens to lectures posted on the Web, distance education courses offered online, faculty work-for-hire, and the notion about whether academic work is something that should be owned at all?  The number of studies about such subjects has become both impressive in number and stimulating for discussion.[endnoteRef:25] While intellectual property is a complex issue, one that seems to be constantly changing and rife with problems not easily resolvable, the issue of free speech on campus is one that easily generates knee-jerk reactions. The notion of the declining notion of free speech seems to go hand-in-hand with a decreasing sense of faculty governance. Faculty have become more uneasy about what they can or cannot say in a classroom, at a faculty meeting, on a university or personal website, or even in a publication.  What has happened to free speech in the university?[endnoteRef:26] [25:  Amy Gajda, The Trials of Academe: The New Era of Campus Litigation (Cambridge, MA: Harvard University Press, 2009); Jean-Noël Jeanneney, Google and the Myth of Universal Knowledge: A View from Europe, trans. Teresa Lavender Fagan (Chicago: University of Chicago Press, 2007); Corynne McSherry, Who Owns Academic Work?  Battling for Control of Intellectual Property (Cambridge: Harvard University Press, 2001); and Siva Vaidhynathan, The Anarchist in the Library: How the Clash Between Freedom and Control Is Hacking the Real World and Crashing the System (New York: Basic Books, 2004) and Copyrights and Copywrongs: The Rise of Intellectual Property and How it Threatens Creativity (New York: NYU Press, 2001) represent a good starting point on this topic.]  [26:  Beshara Doumani, ed., Academic Freedom After September 11 (New York: Zone Books, 2006); Donald Alexander Downs, Restoring Free Speech and Liberty on Campus (Oakland, CA: The Independent Institute and Cambridge University Press, 2005); Matthew W. Finkin and Robert C. Post, For the Common Good: Principles of American Academic Freedom (New Haven: Yale University Press, 2009); Stanley Fish, Save the World on Your Own Time (New York: Oxford University Press, 2008); Mary Lefkowitz, History Lesson: A Race Odyssey (New Haven: Yale University Press, 2008); Cary Nelson, No University Is An Island: Saving Academic Freedom (New York: New York University Press, 2010); Robert M. O’Neil, Free Speech in the College Community (Bloomington: Indiana University Press, 1997); and Lucinda Roy, No Right to Remain Silent: The Tragedy at Virginia Tech (New York: Harmony Books, 2009).] 


Comparing Four Similar Seminars

I have described my course and its purpose in detail, but how does my course compare to three others? What are the similarities and differences in purpose, content, and product?
[bookmark: _GoBack]The UCLA course acknowledges that the world of the academic is not just about research or scholarly productivity. This course emphasizes of “other institutional mechanisms, including tenure, faculty governance, peer review, scholarly communication, public funding for ‘basic’ research, doctoral training, etc.”  The architect of this course indicates these other elements “have come under important pressures,” such as the “Growing reliance on contingent faculty and corresponding diminished relevance of faculty governance and academic freedom”; the “Globalization of “knowledge economies”, and the role of the University as training facility for “flexible” workers and citizens”; “Rising costs of both scholarly communication and higher education and corresponding calls for open access to public knowledge and greater user of technology (online teaching, electronic textbooks, etc.)”; and the “Growth of the academic-industrial complex, including increasing encroachment of economic concerns on independent scholarly inquiry, perceived irrelevance of humanistic/liberal arts education to contemporary life, and general redrawing of the boundaries between publicly- and privately-funded knowledge.” 
The UCLA and Pitt seminars share many commonalities, starting with course objectives, readings (including a healthy selection of academic novels), and topics.  One difference is the assignment. The UCLA course has a novel approach to getting the doctoral students starting to think about their quest for a faculty position. Whereas the Pitt course includes the preparation of position papers on teaching philosophies and research agenda, the UCLA course’s “main assignment” is “identifying an academic position participants would like to hold at an existing department, and create an application packet for the position, including cover letter, research, teaching, and diversity statement, curriculum vitæ, sample syllabus, etc.).” Students in this seminar also “write letters of recommendation for two other course participants” and present job talks. There are variations in the topics list, notably a discussion of “reproducing,” considering the private sphere of faculty life and a more deliberate effort to consider the tenuring and evaluating processes shaping the nature of higher education.
The Simmons course, “History, Concepts, and Research Opportunities,” is a course socializing or grounding students into the “historical developments, current issues, and research activities of interest to library and information science, archival studies, and related information fields. It reviews the history and major developments in LIS education and considers the role of scholarship in higher education. It introduces key topics related to the research process, including problem identification, funding opportunities, the communication of findings, use of human subjects, research ethics, and research misconduct.” It also operates from an international perspective. In terms of assignments, it requires students to take the “Simmons College Institutional Review Board “Investigator 101” module.” The topics offered are quite a bit different than those of either the Pittsburgh or UCLA course.  After providing an introduction to the social context of libraries, library records and users, information science, and information science and other domains, the course moves through a series of sessions on archives, digital preservation, digital libraries, and museum infomatics – with a focus on research topics and methodologies in these various areas. Like the other two seminars, this course is largely a reading course with students responsible for covering a broad range of courses. Students hand in a portfolio of their notes, and “intellectual diary” of their “thinking” in the course. Given the broader socialization purpose, the reading list of this course is more eclectic than the other two and less concentrated on higher education issues, with a ample supply of classic books and articles.[endnoteRef:27] [27:  Such as S. R. Ranganathan, The Five Laws of Library Science (Bombay: Asia Publishing House, 1963); Suzanne R. Briet, What is Documentation? Translated by Ronald E. Day (Lantham, MD: Scarecrow Press, 2006); Vannevar Bush,  “As We May Think.” Atlantic Monthly 176 (July 1945): 101–08.  Fritz Machlup, and Una Mansfield, eds., The Study of Information: Interdisciplinary Messages (New York: John Wiley & Sons, 1983); F. Gerald Ham, “The Archival Edge.” In A Modern Archives Reader, edited by Maygene F. Daniels and Timothy Walch (Washington, D.C.: National Archives, 1984), pp. 326-335.] 

In the final other course comparable to these seminars, we have the “Doctoral Foundations Seminar” at the University of Michigan School of Information. This is the required introductory course for doctoral students, presenting a “distinctive collection of important ideas about the use and value of information from psychology, information and library science, economics, archival science, computer science, sociology, law, history, and other disciplines. It distills concepts essential to the School of Information's unique perspective on information studies, and introduces students to bodies of literature that will be essential for further coursework at SI and for students' future careers. This semester’s course is organized around the themes of people, information, and technology.” How “unique all this is subject to debate, especially since some of the concepts here are now core ideas to a growing number of iSchools. It is a “reading-intensive discussion seminar.” This course states as among its objectives as making students “conversant with the ideas and literatures that are foundational for the study of information as practiced at the School of Information,” considering their “disciplinary origins of these ideas” and building ”connections between and among ideas from the different fields that constitute the systematic study of information.” This is seen as essential to developing a program of research and publishing that research. Students participating in the seminar have to prepare weekly summarizations of the readings and lead at least two discussions.
The Michigan course is focused on the history and nature of information studies, and less on the preparation of students to be faculty (except as grounding them to be scholars and researchers). Course topics include future trends in information studies and disciplines, the historical foundations of information studies, classic studies and benchmark publication in these areas, The readings bear considerable similarity to the Simmons course and less to the UCLA and Pittsburgh courses. During the seminar there are discussions about the substance of and research in psychology and communication, individuals and communication, organizational communication and organizational memory, computer supported cooperative work, social networks and information use, classifying and representing information, information seeking and retrieval, knowledge infrastructures and contemporary science, and centralized design and information technology. The nature of these topics suggest that the aim at Michigan of preparing doctoral students, at least in an early stage in the program, is by providing a broad interpretation of the study of information and research approaches to this issue.

How Well Are Preparing Future Faculty?
		The descriptions of the doctoral seminars above suggest a variety of ways of preparing doctoral students for future academic posts, with two immersing students into discussions about universities and the roles of faculty and two immersing students into the disciplinary foundations, research approaches, and benchmark readings about information studies. I am sure these schools would point to other approaches outside of seminars, such as mentoring by faculty or other courses such as on preparing syllabi and teaching led by instructional design specialists (such as one required at Pittsburgh).
		There is, of course, much more that could be researched; this paper is merely an effort to generate some dialogue about how LIS programs and iSchools approach the preparation of future faculty members.  This is especially important, as the requirements for new faculty seem to be shifting to an emphasis on research, perhaps reflecting the emergence of the iSchool movement and its influence on other schools as well.  For a presentation at the Archives Education and Research Institute (AERI) in July 2012, we conducted a survey of the leading graduate archives programs to see what attributes they were looking for in new faculty hires.[endnoteRef:28] The schools seemed more interested in seeing strong publication records (both evidence of individual and collaborative research) than in any other area, such as having teaching or professional experience. Most of our respondents were from schools within major research universities, and the nature of their responses may reflect this. Nonetheless, other commentators have suggested similar shifts within the requirements for new faculty across a wide variety of university programs in favor of research over teaching (even though we can define teaching to be a form of research or scholarly dissemination and that there ought to be a synergy between research and teaching, even in professional schools). [28:  Richard J. Cox and Alison Langmead, “Hiring New PhDs as Archives Faculty in North America: A Preliminary Assessment,” presentation at AERI at UCLA, July 2012.] 

		Mulling over such matters suggests a few other major issues that we need to discuss more openly within the general topic of producing the next generation of faculty for our schools.
Three Other Big Questions and Issues

The emergence of such academic seminars preparing doctoral students to become faculty can be seen as a positive move. However, we recognize that not all our faculty will come from LIS programs or iSchools. We already provide homes to many scholars and former practitioners who hold advanced degrees in fields other than our own.  And we are presently observing the transformation of many or our schools that may be accelerating this trend.  In one of the more recent statements about the iSchool movement, Andrew Dillon affirms the familiar premise of these schools in bringing together people, information, and technology and in studying information beyond specific agencies and requiring interdisciplinary work and research. Here is Dillon’s telling statement in thinking about the development of future faculty: "iSchools have necessarily had to seek out faculty from a variety of disciplines in a conscious act to grapple constructively with the types of intellectual problems they seek to explore."[endnoteRef:29] Does this suggest that we should not worry about developing our other faculty? Or should we be developing future faculty with the expectation that they, too, might move into academic units that have not been their traditional homes? [29:  Andrew Dillon, "What it Means to be an iSchool," Journal of Education for Library and Information Sciences 53 (October 2012): 267-273 (quotation, p. 272). The increasing interdisciplinary nature of iSchool faculty is also considered in Laurie J. Bonnici, Manimegalai M. Subramaniam, Kathleen Burnett, "Everything Old is New Again: The Evolution of Library and Information Science Education from LIS to iField," Journal of Education for Library and Information Science 50 (Fall 2009): 263-273 and Andrea Wiggins and Steven Sawyer, "Intellectual Diversity and the Faculty Composition of iSchools," Journal of Education for Library and Information Science 63, no. 1 (2012): 8-21. ] 

The description of my own course at Pittsburgh ought to suggest that I am attempting to orient doctoral students, right at the outset, to the changing nature of professional schools and universities supporting them. The most obvious reasons for doing this is to prepare these students for later success as faculty. But might there be another reason? As we are sinking deeper into a complicated and intensive culture of assessment and accountability, one absorbing more of the faculty’s time, ought we not be preparing our next generation of faculty to be able to assess critically what this involves and, even, to revise what this entails? This is not just limited to professional schools such as ours. Louis Menand, writing from the vantage of the humanities, laments the balkanization of knowledge production and suggests that we need to rethink how faculty members are produced in their doctoral programs.[endnoteRef:30] This may not be comfortable for everyone, but it is necessary if we are to have strong professional schools down the road. We need to understand how the assessment and accountability is sometimes more about control than quality education, more about money than preparing new faculty. We need to get our prospective faculty thinking about such issues at an early point even if it means dispelling them of their cherished romantic notions of what faculty members do and what they think they will be doing. [30:  Louis Menand, The Marketplace of Ideas: Reform and Resistance in the American University (New York: W.W. Norton and Co., 2010).] 

Finally, I propose that we need to work harder to have dialogue about the transforming nature of the university. The literature about higher education is rich, deep, and ever expanding, but we tend not to discuss it, even when we react to threats to our own professional schools. Why is it that JELIS, our primary journal, lacks any section on book reviews where such literature could be evaluated and related to our professional schools? Indeed, in having this paper accepted to this conference, the comments mostly seemed negative because I was not purposing a research paper, but there seemed to be interest in allowing me to present it because it suggested a topic worth some discussion. This gives me hope that we can open up our journal to the studies and other reflections on the nature of the present corporate university, professional education, and how we proceed into the future. Personally, I am optimistic that we will see a swing back from an intense interest in assessment where we measure every activity as a means to reassure ourselves (and others) that what we are doing is working.
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