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Workshop	Outline	
Introduc/on		
•  Workshop	leader	and	par/cipant	introduc/ons	–	Objec/ves	–	

Defini/on	of	key	terms	and	overview	of	models/tools	–	
Introduc/on	to	ac/vi/es	

Group	ac/vity		

•  Reflec/ve	thinking	and/or	wri/ng	with	pre-selected	tools	–	
Reflec/ve	conversa/ons	on	using	the	tools	–	Capture	findings	

Conclusion		
•  Plenary	discussion	to	review	group	experiences	–	Next	steps	



Introduc/ons	
Who	are	you?	Where	do	you	work?	

What	knowledge	or	experience	do	
you	have	of	reflec/ve	prac/ce?	

What	does	reflec/on	mean	to	you?		

Advancing	the	Reflec/ve	Conversa/on	
in	Teaching	and	Learning	

Ac/on	
Research	

Transforma/onal	Learning	



Intended	Workshop	Outcomes	
Par/cipants	will	have:	

Ø  fuller	understanding	of	reflec/ve	prac/ce	and	its	
relevance	to	teaching,	learning	and	informa/on	literacy	

Ø  gained	prac/ce	in	reflec/ve	thinking,	wri/ng	and	dialogue	
Ø  raised	awareness	of	techniques	and	tools	suppor/ng	

reflec/ve	prac/ce	in	par/cular	situa/ons	

Ø  obtained	ideas	for	using	reflec/on	to	enhance	the	quality	
of	academic,	professional	and	personal	learning	
in	rela/on	to	informa/on	literacy	prac/ce	 			



“Reflec/on	takes	/me,	quiet,	and	pa/ence”	
Louise	DeSalvo	(2014,	p.	13)	

Why	should	we	engage	in	Reflec/ve	Prac/ce?	
•  Formal	requirement	for	professional	creden/als	(e.g.,	CILIP)	
•  Supports	evidence	based	library	and	informa1on	prac1ce		

(EBLIP)	and	con1nuing	professional	development	(CPD)	
•  Associated	with	experien/al	learning	and	teacher	educa1on		

–	facilitates	wri/ng	a	statement	of	teaching	philosophy	
•  Prominent	in	contemporary	models	of	informa1on	literacy	

(e.g.,	cri/cal	IL,	metaliteracy,	informed	learning,	ANCIL,	ACRL)	
•  Promoted	as	core	proficiency	for	instruc1on	librarians	(ACRL)	
•  Essen/al	competence	for	designing	and	conduc1ng	research,		

and	engaging	in	scholarship	of	teaching	and	learning	(SoTL)	



Terms	and	Defini/ons	
A	sample…	

Reflec1ve	prac1ce	is	“a	dialogue	of	thinking	and	doing	through	
which	I	become	more	skillful”	(Schön,	1983,	p.	31)	

“Reflec1ve	ac1on	is	bound	up	with	persistent	and	careful	
considera/on	of	prac/ce	in	the	light	of	knowledge	and	beliefs,	
showing	aftudes	of	open-mindedness,	responsibility,	and	

whole-heartedness”	(Ha=on	&	Smith,	1995,	p.	34)	

“Reflec1on	is	a	basic	mental	process	with	either	a	
purpose,	an	outcome,	or	both,	applied	in	situa/ons	in	
which	material	is	unstructured	or	uncertain	and	where	

there	is		no	obvious	solu/on”	(Moon,	1999,	p.	10)	



Possible outcomes 
from reflection 

-  Learning or material for 
further reflection 

-  Action or other 
representation of learning 

-  Critical review 

-  Reflection on the process of 
learning/functioning 

-  The development of theory 

-  Self-development 

-  Decisions or the resolutions 
of uncertainty 

-  Empowerment and 
emancipation 

-  Other unexpected outcomes 
such as images or ideas that 
might be solutions 

-  ?? Feelings/emotions/
knowledge about emotions 

Inputs to Reflection − 
Thoughts, theories, 

constructed knowledge, 
“experience”, feelings(?), 

etc. 

Reflection process 

Reflection process 

Reflection process 

An	Input/Outcome	Model	of	Reflec1on	

(Moon,	2001,	p.	5)	



“Demand	for	the	solu/on	of	a	perplexity	is	the	steadying	and	
guiding	factor	in	the	en/re	process	of	reflec/on”		

Reflec/on	as	problem-solving	(Dewey,	1910,	p.	11)	

Technical	reflec/on,	Prac,cal	reflec/on,	Cri,cal	reflec/on	
Three	levels	derived	from	Habermas	(Van	Manen,	1977)	

Reflec/on	in	ac/on,	Reflec/on	on	ac/on,	Reflec/on	for	ac/on	
	The	reflec,ve	prac,,oner	(Schön,	1983;	1987)	

On	becoming	an	innova,ve	university	teacher	(Cowan,	1998)	

•  Concept	originated	in	educa/on	and	is	associated	with	the	
professional	development	of	teachers	

•  Adopted	and	promoted	in	nursing	and	other	professions,	
including	library	and	informa/on	work	

	

Concep/ons	of	Reflec/vity	
Thought	Leaders	



Frameworks	for	Reflec/on	
Five	kinds	of	reflec1on		
1.  Narra/ve	reflec/on		

Return	to	an	event	and	describe		
what	happened	

2.  Percipient	reflec/on		
Think	about	the	percep,ons	
and	reac,ons	involved	

3.  Analy/cal	reflec/on		
Think	about	the	situa,on	analy,cally	

4.  Evalua/ve	reflec/on		
	Evaluate	the	experience	

5.  Cri/cal	reflec/on		
	Consider	implica,ons	for	the	future	

(Stevens	in	Brockbank	&	
McGill,	2007,	pp.	126-127)			

	

Four	types	of	wri1ng	
1.  Descrip/ve	wri/ng	

Not	reflec/ve.	No	a=empt	to	provide	
reasons/jus/fica/on.	

2.  Descrip/ve	reflec/on	
Some	a=empt	to	provide	reasons,	
but	in	a	repor/ve/descrip/ve	way.	

3.  Dialogic	reflec/on	
Demonstrates	a	“stepping	back”	
from	the	events/ac/ons,	discourse	
with	self	and	exploring	experience	

4.  Cri/cal	reflec/on	
Demonstrates	awareness	that	
events/ac/ons	are	located	in	and	
influenced	by	mul/ple	perspec/ves	
historical	and	socio-poli/cal	contexts	

(Ha=on	&	Smith,	1995)	
	



Applica/on	to	Professional	Work	
Healthcare	–	Taylor	model	of	reflec,on	

R E F L E C T		
Ø  Readiness,	
Ø  Exercising	thought,	
Ø  Following	systema/c	processes,	
Ø  Leaving	oneself	open	to	answers,	
Ø  Enfolding	insights,	
Ø  Changing	awareness	and	
Ø  Tenacity	in	maintaining	reflec/on.	

(Taylor,	2010,	p.	62)	



Levels	of	Reflec/vity	
Taylor	model	of	reflec,on	

Habermas’s	epistemological	theory	of	cogni/ve	interests	
iden/fies	three	ways	of	knowing	that	vary	in	focus	and	purpose,	
represented	by	three	types	of	reflec/on	(Taylor,	2010)	

Technical	reflec1on	–	related	to	empirical	knowledge	and	
evidence-based	prac/ce,	with	a	procedural	focus	and	
instrumental	purpose;	

Prac1cal	reflec1on	–	related	to	interpre/ve	knowledge	and	
experien/al	learning,	with	an	interpersonal	focus	and	
communica/ve	purpose;	

Emancipatory	reflec1on	–	related	to	cri/cal	knowledge	and	
power	rela/onships,	with	a	poli/cal	focus	and	
transforma/ve	purpose.	

	





Reflec/on	and	Informa/on	Literacy		
“Informed	learning	is	using	informa/on,	crea/vely	and	
reflec1vely,	in	order	to	learn”	(Bruce,	2008,	p.	viii)	

A	metaliteracy	framework	informed	by	metacogni/on	
supports	a	self-reflexive	process	that	includes	such	ac/vi/es	
as	journaling,	peer	interac/on,	collabora/ve	problem	
solving,	and	the	use	of	social	media	tools	for	the	original	
development	of	ideas	and	to	con1nuously	reflect	on	one’s	
own	educa/on”	(Mackey	&	Jacobson,	2014,	p.	28)	

“The	set	of	integrated	abili/es	encompassing	the	
reflec1ve	discovery	of	informa/on,	the	understanding	of	
how	informa/on	is	produced	and	valued,	and	the	use	of	
informa/on	in	crea/ng	new	knowledge	and	par/cipa/ng	
ethically	in	communi/es	of	learning.”	(ACRL,	2016)	



SITUATION:	What	is	the	
ques/on/problem?		

(Trigger	for	reflec/on)	

EVIDENCE:	What	is	the	
evidence?		

ACTION:	What	is	the	
answer?	What	ac/on	is	

needed?		

S 
 

E 
 

A 

Cri/cal	analysis	
Context,	data,	inform

a/on	&
	know

ledge	

Student-generated	

Tutor	support	

C H A N G E 

INCREASING	AUTONOMY:	LEARNING	TO	LEARN	

DECREASING	TUTOR	SUPPORT:	DE-SCAFFOLDING	

SEA-Change	
model	of	
reflec/on	
(Sen	&	Ford,	
2009,	p.	186)	



Reflec/on	and	the	Teaching	Librarian		
“The	shiq	of	emphasis	from	training	to	educa/on	demands	
that	the	librarian	a=ains	a	high	level	of	educa/onal	
credibility	by	demonstra/ng	sound	pedagogical	knowledge	
and	reflec1ve	prac1ce”	(Peacock,	2001,	p.	28)	

“Cri1cal	reflec1on	is	a	powerful	tool	for	the	improvement	of	
teaching	prac/ce.	Strategies	include	personal	reflec1on,	
planning,	observing	and	debriefing	with	colleagues	and	
workshop	debriefing.”	(Lupton,	2002,	p.	82)	

“If	we	are	going	to	address	the	issues	of	librarians’	roles	
within	educa/onal	endeavors	systemically,	we,	as	a	
discipline,	need	to	foster	reflec1ve,	cri1cal	habits	of	mind	
regarding	pedagogical	praxis	within	ourselves,	our	libraries,	
and	our	campuses.”	(Jacobs,	2008,	p.	256)	



How	can	we	facilitate	our	reflec/ve	prac/ce?	
Tac/cs,	Tools	and	Techniques	

•  Reflec/ve/learning	journals	
and	research(er)	diaries/logs	

•  Professional	porrolios	
•  Ac/on	learning	sets	
•  Learning	partners	and	

cri/cal	friends	
•  Support	groups	
•  Peer	and	cohort	reflec/ons	
•  Online	discussion	forums	
•  Storytelling	

•  Ques/on	prompts	
•  Sentence	comple/on	
•  Cri/cal	incident	ques/onnaires	
•  Reflec/ve	interviews	
•  Peer	observa/on	(of	teaching)	
•  Ac/on	research	
•  Case	study	analysis	
•  Post-lesson	self-reflec/ve	/ps	
•  Visually	aided	feedback	(e.g.,	

video	recording	of	classes)	

Which	method(s)	should	you	use?	



Ac/vi/es	and	Handouts	
Ø  Rolfe’s	framework	for	reflec/ve	prac/ce	(2011)		

		–		a	ques/on	prompt	tool	

Ø  The	“What?”	“So	What?	“Now	What”	reflec/ve	cycle	
		–		a	sentence	comple/on	tool	(Driscoll,	1994)	

Ø  The	Reflec/ve	Wri/ng	Wheel	
		–		a	template	for	reflec/ve	log	entries	

Ø  Gibbs’s	reflec/ve	cycle	(1988,	adapted)	
	–		an	adapta/on	of	the	classic	experien/al	learning	model	

Ø  Stages,	Levels,	and	Types	of	Reflec/ve	Prac/ce		
		–		a	framework	for	naviga/ng	the	landscape	of	reflec/vity									

and	understanding	the	key	terms	and	concepts	



Further	Reading	
	

Reflec/ve	prac/ce	is	an	aftude	
of	construc/ve	self-awareness		
during	the	teaching	process”	
(Booth,	2010,	p.	42)	


